FOREWORD 


TEACHING NOT ONE-CLUB GAME 


present volume, without par- 

ticular intention, points strongly 

the fact that teaching not 
simple. complicated. calls 
for many skills. 

Methods are not determined from 
single source. The child primary 
and the laws learning must ob- 
served all good teaching. 

But there are various types 
and skill; thinking for 
quiring judgment; 
still different when attitudes are 
developed. have de- 
veloped drill, problem method, appre- 
and vocational project: and all 
these are still needed the good 
modern progressive school. 


vision for individual differences. The 
motivation may take the form 
tivities. And all well-planned teach- 
ing falls into 
learning units. 

other words, teaching complex 
and for many skills. 
The teacher who uses only single 
technique further along the 
teaching game than the golfer who 
the entire course with single 
The above-average good golfer 
from ten fourteen 
The good teacher needs battery 
techniques, some which are con- 
stant use, others which apply 
certain subject-matter, un- 
der special cireumstances. Teaching 
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Dr. Lane’s book the Activity Program the relations the activity program 


the totai school program unusually well. 


This article giving the philosophy 


activities the schoolroom response special request. 


representative type in- 
structional organization distinguished 
informal approach education 
distinguished from formal approach 
through prescribed assignment sub- 
Like all other eduea- 


phrases the term 


tional 
seems have lost its cutting edge 
through constant use and misuse. 
the present article the writer ask- 
ing the reader accept “activity pro- 
gram” meaning experience pro- 
gram based upon philosophy edu- 
which briefly outlined here- 
with. the 
such philosophy outlined skele- 


sake convenience 
ton form series somewhat dog- 
matie statements. 

The prime characteristic the 
growth. 
the amount 

From birth 


organism From 
birth 


growth enormous. 


human 


three four years age, the child 
continues grow exceedingly 
rapid rate, levels off for few years, 
speeds again through the adoles- 
cent period, and finally levels off 
adult life reached. 

The child not 
born into environ 


born into 
vacuum. 
physical world and social 


world—which shapes his actions and 


which must adapt and adjust 
conduct. 

This adaptation and adjustment 


entire day oceupied succession 


take place through 


experiences—some pleasant, ending 


and others unpleas- 


ant, ending ‘distress. 
the raw material out which his 


life made. 


his behavior through experience the 


His success adapting 


measure his suecess learning. 

Little 
useful, usable repertory behavior- 
patterns, partly aequired through the 
painful method trial and error, 
partly through the imparted wisdom 
his elders who present him gratui- 
tously with the results their own 


little acquires 


early experiences. 

confronted certain unique situa- 
for 
havior pattern available and meet 


tions which 
which has depend quality 
which, for lack better 
Little little, 
learns use his intelligence 


intelligence. 


relies less and less upon his behavior 
patterns and more and more upon his 
ability meet life problems through 
the effective use trained and 
formed mind. 


Let translate these abstractions 
into classroom practices: 
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The major job the teacher 
see that children grow, rather than 
teach subjects, courses study, 
grades. Dr. Reginald Bell, re- 
cent address before the National Edu- 
eation Association, points out that this 
growth four-way development in- 
volving mental-intellectual growth, bio- 
logical growth, emotional growth, and 
Unfortunately, for the 
tidy-minded teacher, the child does not 


social growth. 


simplify her problem growing 
with re- 


and 


four ways 
sultant 
squeaks. 


strains, stresses, creaks 

The teacher must set her 
classroom, and the his 
which 


makes growth possible. The meagerly- 


school, school environment 
equipped, bare, unattractive 
room allows one kind growth. 
generously equipped room with mov- 
able furniture, centers interest, and 
many “things and with” 
provides for better type growth. 

The teacher must see that 
she makes each school day 
child experiences which are 
esting and worth while from the chil- 
dren’s standpoint and which contribute 
the welfare society either through 
immediate remote dividends. Good 
manners, for example, are equally 
worth while the sixty-year level 
the six-year level. 

teacher must help the child 
get out his environment all 
has offer him and turn con- 
tribute all that can give. 
Strains and stresses and groanings 
that cannot uttered will rampant 
first but the wise teacher helps the 
child adjust and adapt his conduct 
and build the installment 
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plan behavior-patterns useful alike 
the individual and the social group. 

The child need not ever have 
heard Matthew Arnold but may 
taught Arnold suggested “that 
the mind may made the source 
great pleasure.” The teacher will help 
the child recognize problems, ana- 
lyze them, use his wits master them, 
and reach happy solution with pleas- 
ure, profit, and satisfaction. She will 
help him intelligently prefer- 
ence acting rule-of-thumb. 

usually conceded that the stock- 
in-trade the informal teach- 
er, regards subject matter, what 
work.” She said “organize her 
instructional materials around units 
work” there were some special 
the term. Authors have 
reams good paper trying 
define “units work,” decide whether 
teacher pupil originate them, 
whether the curriculum should specify 
units made advance let them arise 
spontaneously, whether “Indians” be- 
long kindergarten third grade. 
All such questions are merely peda- 
gogical oddities having about much 
actual significance the old contro- 
versy how many angels can sit 
the point needle. little 
sound common sense easily reduces 
the whole unit work mystery into 
something which even the least intel- 
jigent teacher can understand. Let 
state our thesis somewhat follows: 


The child’s day school 
succession experiences. Whenever 
one these grows important the 
extent that the experience becomes 
major interest the children, are 
terest” far the children are con- 


e- | 
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cerned and “unit work” far 
the teacher concerned. 

central idea 
must meet the 
needs and interests children and 
seem worth while them. 


around 
thought theme. 


ganized 


bitrarily assigning units work 
the elementary school, 
i.e. Eskimos, California. 
the subject-matter mess from which 
are just emerging. seems far 
hetter decide those large interest 
fields which appeal children vari- 
ous age levels, expose the children 
them and hope that one more ex- 
periences these fields will grow suf- 
ficiently importance justify the 
pretentious title unit work. 

more than about chil- 
interests and the study these 


need, 
much 


interest fields appears the 
step” curriculum construction. 


Not all. 


should encourage those interests 


children’s interests alone 


which lead the objectives which 
modern demands and elimi- 
all others. What are these ob- 
jectives 
(a) Building good social habits. 
(b) 
will function helping the 


knowledge 
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child understand the world 
which lives. 

necessary everyday life. 
attitudes which 
represent respect and 
tion for our cultural 


Developing 


heritage. 
(e) Developing those qualities 
each child which make him 
individual and not standard- 
ized robot. 
(f) Possibly few others, inelud- 
ing any the 


ob- 
jectives not covered above. 

Any center interest (for the 
children) unit work (for the 
teacher) which occurs legitimately 
child’s interest field and the same 
time meets the above 
fiable. 


the activity program 
merely name for method 
teaching which provides environ- 
ment conducive the growth chil- 
the teacher holds rig- 
idly the idea that she help chil- 
dren rather than follow 


possible. 


patterns she her way becom- 
ing truly progressive teacher. Edu- 
labels will change from 
year but her philosophy will rise 
above the verbiage the 
orists and her pupils will 


blessed. 


CAN LIFE LEADS 


{ basic 


proposition, 


HIS question natural result 
the urge modern educators 

toward school. 
assumption that each group 
equally sincere, equally industrious 
resourceful, and equally desirous 
right end results for the child and 


for society. might for the sake 


argument assume that 
equally satisfactory child attitudes, 


ability wrestle with life’s problems, 
habits, and 
The question then becomes one 


and acquired memories, 
skills. 
merely possibility, coupled, let 
with questions ease and 
enjoyme the teacher’s task, keep- 
ing one’s self alive and interesting 
children, and kindred considerations. 

This 


thought through the basis num- 


question 
ber vears teaching, supervising 
and administering schools, and train- 
ing teachers, prospective and serv- 


briefly 


reader 


The are here 
noted order help the 
follow the disenssion 


ice, 


The con- 
are: 
subject-matter, 


basic (useful) tool 


Yes 

civics, economics, Yes 
natural sciences, Yes 


appreciation fields subjects (liter- 
foreign secondary 
ete): 


1 Publishing rights reserved by the author 


Caldwell and Courtis, and Now 


proposition modern philosophy education, 
the old must give way life patterns, 


Education.” 
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PROFESSOR EDUCATION, 


BOSTON UNIVERSITY 


that school patterns 
Students often have difficulty this 


which here developed some 


vocational subjects, Yes 


preparation for formal examinations, 


such Regents, College Board, ete.: 
examinations are right, Yes 


examinations include too much 

the formal and 

The Old School and Its Appeals. 
The spirit the old school was 
spirit authority and discipline. The 
teacher’s word was law. 


useless, 


was en- 
severely, and included corporal 
punishment frequent and generous 
Reports some the Bos- 
ton schools the middle the last 


amounts. 


century flogging about every 


now living tell 
schools where teachers had been 
“run and where they maintained 
their tenure foree. But the bet- 
ter schools today this has all passed 
away. Such physical appeals are not 
considered the present 


But there are schools today which 


child initiative not looked upon 
with favor. the better these 
schools, the course study modern 


purpose and plan, and the work 
basis, interpreting life and 
valuable fields learning. 
Child initiative these schools re- 
subject-matter the 
adequately 


covered, 
children are 
The appeals used are such as,— 


World Book Company 1925. 
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“This interesting,—an interesting 
story, scientific discovery, etc. 
“This valuable for life and later 

use. 

“This will almost surely appear 

the examination. 

“Your parents will pleased with 

good report. 

“You will called upon the next 

recitation.” 

The general situation that 
good pupils good school doing 
good work for the sake the school, 
parents, and the values the children 
later life doing good school work. 

Appeals. The spirit the 
modern school which life appeals 
replace school appeals the spirit 
life itself, but reinforced school op- 
portunities. life, the child goes 
from one useful task another, stop- 
ping, when properly guided, for help 
arises the morning dress, make 
his bed, prepare for breakfast 
with clean hands and tidy person. 
wants grow strength and beauty, 
must eat the right things and 
eat properly. must clean his teeth 
after the meal. finds his share 
the work the house farm and 
velops special interests such mak- 
ing repairs about the house, build- 
ing lodge making radio set, 
finds books and magazines useful,— 
The Radio World, Popular Science 
Monthly, the Boy Scout Manual. 

These are the nature life appeals. 
How fully may they carried into 
the school-room Can the mastery 
subjects attached these ap- 
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peals make the subjects 
secondary, incidental and 
any rate, can life appeals 
used basis motivation, that the 
old school appeals may entirely 
largely forgotten 

Life Appeals and Subjects. 
not probable that subjects are going 
rapidly abandoned the rank and 
classes the university level for the 
study the literature 
foreign high school 
commerce has planned travel 
its regular work for pupils who 
afford that way, thus 
pursuing business study exactly 
adult might were thinking in- 
vesting line business. But 
these are exceptional cases. 

The average teacher makes such 
approach. She rushes children 
ages five six into meaningless sym- 
bols attempt teach reading. 
The result definite blocking the 
learning process for many children. 
The kindergarten leads the child with 
games, songs, construction into 
ral social development. The child 
not pressed, given time; the 
teacher waits for the spontaneous re- 
sponse, which may have been inhibited 
would happen the child when 
went school. 

The wise first-grade teacher follows 
the same general plan. Children like 
stories; the teacher tells stories; she 
reads stories. She manages such 
manner that the child desires read, 


See Wilson and Wilson, School Houghton, Company, 1916 
Revised 1921. See also Dewey, John, and University Chicago Press, 1899. 

Clark University. 

Boston University. 

Teachers College, Columbia University. 
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but she waits. Children tell stories, 
particularly stories personal expe- 
rience. With crayon and paper they 
record these stories drawings. Then 
the skilful teacher makes the records 
words and sentences the bottom 
the pictures. Pupils’ names are at- 
tached. Thus happens that children 
are soon reading their own stories, and 
the stories other children. 
recently visited had brought these in- 
dividual stories together into 
which they enjoyed reading. Other 
were hand and some the 
children were reading 
books. Those who could read were 
permitted read others. The 
whole situation was perfectly natural 
there was none the usual schoo! 
Some children were seeking 
special help. Lists words were be- 
ginning appear charts and se- 
lected places the blackboard. Lead- 
ers were volunteering help others. 
first reader was promised before 


pressure. 


Christmas, and you could easily see 
that when the reader did appear 
would read entirely through within 
few days. The children would 
joyful about it. They would, spe- 
cial permission, take the book home 
read their mothers. 

The child’s introduction number 
can equally informal. Number for 
children not different 
meaning. The child has two apples. 
has playmates; has members 
has 
learning tell time; there are 
numbers the face the clock. 
interested his birthday, 
the number plates automobiles, 


his class. 


first-grade teacher,’ recently visited, 
had noted fifty-three incidental num- 
ber opportunities, follows: 


INCIDENTAL NUMBER 


From Ruth Grothe, Brockton, 
Grade Huntington School. 


Findi 
inding page numbers. 


Counting strokes clock. 

Playing number games. 

Reading house numbers. 

Telling time. 

Reading calendar. 

Knowing his age. 

Date birthdays. 

Names and number days 


second 

number children absent 
present. 

13. Learning telephone numbers. 

14. Meaning dozen rolls and dozen 
eggs. 

15. Counting books for each row. 

16. Milk order for week. 

17. Counting pencils for each row. 

18. Counting crayons for each row. 

19. Counting scissors for each row. 

20. Counting bottles milk. 

21. Counting numbers clock. 

22. Counting number doors. 

23. Counting number windows. 

24. Counting number pictures 
bulletin boards; telling which has 


more. 

Counting number children 
room. 

26. Counting desks and chairs room. 


Counting children each group. 

28. Counting plants. 

29. Counting lights. 

30. Counting chairs for group reading. 

31. Counting chalk for trays. 

32. Counting numbers radio dial. 

33. Counting rubbers and overshoes. 

34. Making price tags for store. 

35. Reading numbers rulers and 

36. Counting dots dominos. 

Number shoes. 


Ruth Grothe, Huntington School, Brockton, Massachusetts. 
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38. Reading room numbers. 

39. Child should know 5c, and 
what can bought with them. 

40. Number glasses milk and wa- 
ter drinks day. 

42. Passing books, papers. 

43. Computing postage for 
packages. 

44. Counting coat hangers. 

45. Counting number times 
hit drive in. 

46. Counting number black and 
white keys toy piano. 

47. Counting spools. 

first, second. 

49. Comparison number and 
girls room. 

50. Numbering pages book. 

51. Number school days week. 

52. Number pounds weighs and 
how many pounds gains loses. 

53. Height 

the better schools today there 
attempt systematie drill num- 
bers grades one and two, although 
common have regular number 
period devoted extending experience 
the meaning and use number. 
are most helpful this period. 
one school recently observed there 
were eight different games going 
the same time. was the game 
riod. Seores were kept, thus involving 
the use number, but there was 
particular emphasis upon number. 
The game was played for its own sake. 
The teacher was confident that mean 
ings would take care themselves. 

The store another helpful method 
getting the meaning number. 
Unless properly guided will 
put almost any prices grocery sup- 
plies. Eggs will sold ten cents 
dozen whatever happens occur 
the child. Here the op- 
portunity for teaching. She must 


bring home the child that prices 


must right. This requires visiting 
real stores order that every carton 
every article for sale the school 
store shall have the right price. 

Writing can approached per- 
fectly natural manner. 
Lrush and drawings children 
tell their stories are 
their part. The teacher does the writ- 
ing printing. But soon there will 
much this and the teacher 
will for will 
learn write their own names one 
their first tasks. Then sentences 
will placed copied. the 
natural process constructing book- 
lets, writing will have place. The 
teacher will help those who want help. 
Gradually helpers appear among the 
particular 
drive get everyone write will 
that all children are writing, and then 
the teacher’s task merely help 
those who want write letters, 
make the copy good cnough that the 
letters may sent. 

the meantime spelling 
tered. first the teacher will doubt- 
less merely show the child how find 
words books from which they can 
the correct spelling. But gradu- 
ally small lists will made up. These 
will consist the words 
quently lists will kept 
small that masterv easy. Soon 
the child will want the 
lists and the teacher this point will 
insure that the drill load shall not be- 
come burdensome. 

approached through the 
the school. The idea extended 


the home and the 
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thus appears that the begin- 
nings subjects the natural approach 
feasible. When properly handled 
the leads here are the nature 
life needs. Children want learn 
read, write, behave properly, 
take their places appropriately 
the school, the home, and life. 

But how about upper 
pressure for results becomes stronger 
and stronger, not impossible 
rely upon life leads means moti- 
vation? Will there not necessity 
great deal formal drill? This 
question has been answered experimen- 
tally number centers through- 
The work Mrs. 
one illustration. The work 
the Missouri University 


out the country. 


Collings has 
told the story experimental con- 
plan these different schools varied 
somewhat, but the Collings pian 
divided his day into four 


tary School another. 


parts, dealing with four lines work 
which might considered 
life itself:— (1) games: 
(2) making things; (3) entertaining: 
(4) observing nature and life. 

The experimental schools 
ferred to, not with the expectation that 
they will patterns generally 
copied, but that where 
jects have been thrown the winds 
und the children led forward the 
natural way, there has been de- 
the mastery subject-mat- 
ter. Doubtless for years come 
anv rate ets will taught. 
present therefore, how 
transform these subjects from formal 


routine drill into types work that 
are similar life itself any rate 
work that can motivated and 
guided real life leads. The 
culty greatest the high-school 
level. examination typical sub- 
jects this level will especially 
helpful. 

class only vocational students, was per- 
mitted the head the department 
the 
ments. this class, parts were bought 
old 
Ford was secured and the children 
were permitted tear apart and 


and radios were constructed. 


put together again order un- 
derstand it,—the engine, the starting 
the steering mechanism, ete. 
And this the meaning 
carburetor, valve, ete., beeame clear 
distinet. Pin-hole cameras were 
made; dark room was constructed 
developing liquids were made and 
used; and this approach practical 
way into light led many other in- 
looks somewhat like the following: 


LEADS AND CHILD INTERESTS. 

can make radio? 

The lighting and starting systems 
derstanding, repairing. 

Planning 
plant for isolated, rural home. 

Wiring house (or garage, 
barn). 

Repairing electrical irons. 

Understanding the photo-electrical 


cell. 


Dewey, John and Evelyn, Schools chapters and 


% Collings, Ellsworth, “An Experiment With 


Project Curriculum.” 


Macmillan Company, 


| 1923. 
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Light. 

Making cameras, dark-room, de- 
veloping. 

Making small reflector telescope. 

Making periscopes. 

Understanding the bi- 
noculars. 

Headlights and non-glare glass for 
the automobile. 

Prism glass the front store 
for light the back part the 
store; understanding. 

Should use ribbed glass 
chipped glass our gymnasium 

Illuminating engineering, the halo- 
phane reflector, and the proper 
lighting schoolroom. 

Speed light foot-rule for 
inter-stellar distances. 


Heat. 


building house. How shall 
heat it: stoves, furnace, steam, 
hot water, Ventilation, hu- 
midity? Cleanliness, conveni- 
ence, efficiency, economy 

Making fireless cooker; materials, 
principles. 

Making refrigerator; materials, 
principles. 

Understanding ice-cream freezer. 

Anti-freeze mixtures. 

Why the wood handle the tea- 
kettle? Why the tin cover 
the skillet handle, 

Sound. 

The telephone: its principles, its 
development, the Pupin coil. 

bov wants connect his hut with 
his room for speaking purposes. 
How can it? has 
home-made radio set, with ear- 
phones. 

Understanding the submarine de- 
tector, the airplane detector. 

instruments: piano, guitar, vio- 
lin: the overtones. 

Understanding wind 
struments: trombone, clarinet. 
ete. 

Difference flash 


Sampson, John, Course Chemistry 
Thesis, Boston University, 1933. 


and sound 
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measures distance (gun, light- 
ning, blasting, etc.). 
Mechanics, mechanical 
doing the impossible. 

Here log, ft. long and in. 
diameter; how can move it? 

Bey Scouts are building 
How can they get the logs 
the sides without calling more 
help 

There stream with possible six- 
foot dam near the home re- 
ferred above. How can 
harness this power and compel 


advantage, 


Understanding principles involved 
house construction, bridge con- 
struction, ete. 

Tracing 
steps which the automobile 
transforms power into speed, and 
still controls perfectly. 

Assemble and understand mechan- 
ical advantage in: jack-screw, 
auto-jack, wrench, crowbar, hand- 
spike, skids, windmill, ladder, 
hammer, screw, augur, awl, 
pump, press, air pump, 
meat chopper, golf club, tennis 
racket, ball bat, 

This physies which starts with 
the child’s natural leads, and physies 
that means something the child. 

chemistry the functional view- 
point makes the organization 
course terms community con- 
tacts equally simple. And this can 
entirely replace the usual formal ap- 

The chief difference between the 
ancient world and the modern world 
the difference which science makes, 
Any science, therefore, can pursued 
terms its contribution present- 
day living. This true not only 
and chemistry, but botany, 
zoology and physiology, the aim being 
lead the child the point where 


Derived from Problems Industry,” 
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can use science means un- 
derstanding and interpreting modern 
life. 

The social sciences lend themselves 
equally easily the functional view- 
point. Our nation constant stress 
over one political issue after another. 
There election every four years. 
What quality men elect 
What are reciprocity tariff 
agreements? Why the tariff ques- 
tion perpetual one? And 
similar way, money and banking, cred- 
inflation, capital and labor, mini- 
mum wage, social security, insurance, 
investments, real estate, taxes, depres- 
foreign problems South 
America, Europe, and Asia. short, 
there are many problems present- 
ing themselves for solution that the 
teacher can exercise great care 
choosing can detail different prob- 
lems according the va- 
rious grades which history usu- 
ally taught. 


sions, 


United States history for instance 
taught grades seven, eight and 
twelve, more less regularly through- 
out the country. The approach any 
these grades should from the 
standpoint present problems. The 
other phase history dealing with 
the development patriotism can pro- 
ceed different basis, but one 
equally appealing, namely the estab- 
lishment centers interest and the 
these through special 
readings, reports, dramatization and 
occasional pageant. The system- 
atie viewpoint history not at- 
tempted itself, but follows gradu- 
ally, and any time pupil may, 
and under guidance will, read com- 


plete history just reads any other 
book. 


seems reasonably clear, therefore, 
that tool subjects the lower 
grades and the natural and social 
sciences any grades the functional 
approach can observed and 
cient life leads can found form 
the basis for school work. 

When comes such appreciation 
fields literature, foreign language 
geometry, the task little dif- 
ferent. There the part many 
children feeling that these subjects 
have mastered. Certainly for- 
eign language should 
Doubtless the same true litera- 
ture. Particularly this true the 
high-school level. Some children en- 
joy others enjoy algebra. 
Still others choose give their time 
science, neglecting entirely these 
other fields except perhaps that mathe- 
maties needed interpreting sci- 
ence. course, science pursued 
sufficiently, foreign language, par- 
ticularly German, becomes aid. 

this much later, the univer- 
sity rather than the high-school 
level. 

The first prerequisite, therefore, for 
motivation appreciation subjects 
that the children themselves shall elect 
them; they are not required subjects. 
this basis, children are invited in- 
worth-while fields with the aim 
establishing permanent centers in- 
terest. But this approach should not 
lure merely get the child in. 
The elective optional opportunity 
should kept up. the studying 


poet such Longfellow, why 
should all children spend great deal 
time while others 
spend equal amount time the 
“Courtship Myles Why 


could not dozen Longfellow’s 
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longer poems listed, the children 
told about them general way, and 
then invited look into them and 
read more less they choose 
“When you have read, tell about 
them. 
them.” 


may become interested 
would pre- 
sented from human interest stand- 


Thus have 
point the story and the high points 
“The 
Myles Standish,” “The Birds Kill- 
“The Hanging the 
There would feel- 
ing ease the part the children; 
would The 
teacher, likewise, would read and tell 
her likes. 


Crane,” ete. 


cach contributing. 
the chil- 
dren would listening her read- 


her enthusiasm, 


ing and her superior interpreta- 
tions. Under this scheme the usual 


formal requirements committing 
two hundred lines, finding ten figures 
speech, listing forty new words and 
looking them the dictionary, and 
other similar requirements, would 
drop out. The teacher would show 
the difference between poetical expres- 
sion and the more usual prose expres- 
sion, and that difference course 
the figurative language poetry. 
The teacher would even refer some 
figures name. She might encour- 
uge similar expression 
But the usual listing and detining and 
commenting would done away with. 
The total result would build 
that 


should permanent, 


school, but for life. 


Similar approach opportunities ex- 


not just 


arv Details are further 
developed elsewhere. 
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subject the use life leads much 
easier. the teacher has the 
tional viewpoint, she knows the prob- 
lems in, and she contact suf- 
with the field, the subject will 
naturally organize itself the basis 
life appeals. Commercial Geogra- 
phy means attempt understand 
the which govern the movement 
the 
case subject like typewriting, 
slightly different. 

comes from later use. 


and consumption products. 


The motivation 

There will 
many extra things understand, such 
the management office, but 
there will very definite drill the 
the kevboard, speed, and 
perfect copy. 

One the chief objections the 
use life leads the pursuit 
subject functional basis the 
examinations from which 
the school may 
sure. The Regents’ examinations 
New York, the College Board ex- 
the 


ease the physics teacher referred 


aminations, are illustrative. 


although had vocational 
group who normally did not take the 
College 


rangement 


Board examination, 
with the head the de- 
partment, his pupils were permitted 
try the examination questions. The 
head the department was surprised 
find that these vocational boys who 
had made particular attempt get 
ready for this College Board examina- 
tion did better than his group. 
this ease, the head the depart- 
ment was sufficiently open-minded 
want know how was done. The 
was that planned college 
courses the higher practical level, 
and business contacts, sufficient give 
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him the functional life view 
and its application industry. 

Here one the real difficulties. 
The majority teachers have only 
the cloistered, view. They 
need broader and more functional 
scholarship. They need know more 
their subjects and life. 

The writer had the experience 
one state preparing teachers 
high-school subject which the pu- 
pils the close the year were given 
examination the State Commis- 
sioner Education. The subject was 
useful, vocational subject. was 
realized that the examination view- 
point would detrimental from the 
standpoint teaching. The advice 
prospective teachers start on, was 
neglect the examinations until 
given, and then “bone” for the ex- 
amination. happened that there 
vere annual conferences with these 
teachers the college. This made 
possible keep close touch with 
their work. Reports soon indicated 
that the month preparation for the 
examination was not needed. The 
time was cut down and finally all at- 
tention preparation for the exami- 
nation was eliminated. should 
added, however, that these teachers 
had four vears specialized college 
training and that they had minimum 
twenty hours education prep- 
aration for the viewpoint. 
They were thus better prepared than 
the average teacher subject. 

The conclusion seems that for- 
mal examinations can neglected 
the teaching done well enough or, 
the other hand, the examinations 
are reasonably right. case the ex- 
aminations great deal for- 


mal and useless material, frequently 
happens, reasonable amount at- 
tention “boning for the examina- 
tion” would appear correct ad- 
vice. whether not such for- 
mal examinations have been the 
whole helpful open question. 
does appear the writer that suffi- 
ciently well-prepared teachers can, 
good teaching, largely overcome the 
evil effects. 

Drill and Life Leads. But how 
about drill? not life leads fail 
the teacher when comes drill, and 
does not drill constitute considerable 
part the school’s job? 

the first place, drill not 
disrepute the modern school, only 
its abuse. Drill has been misapplied. 
There has been drill history, geog- 
raphy, chemistry, literature, 
ete., where there should drill. 
Facts and dates history are not ap- 
propriate for drill. The for 
drill not apply here. Such learn- 
ing facts and dates takes place 
these subjects should the result 
associative thinking, use solu- 
tion problems, not drill memoriza- 
tion. 

Even drill subjects, such spell- 
ing and drill has been 
ried much too far. short, drill has 
the method all subjects 
many schools, whereas drill should 
doubtless have decidedly minor part 
the total school time. 

the other hand, when drill 
confined its proper limits, and suf- 
ficiently deferred, there difficulty 
finding sufficient motivation and 
adequate life leads. This has been 
partly indicated above connection 
with number, writing, reading, and 
spelling. later stages the stu- 
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dent’s career, the vocational urge 
comes stimulate effort type- 
writing, shorthand, piano, 
the college level, the thorough mastery 
subjects for teaching later business 
demands. 

Drill exception, therefore. 
But here especially, much judgment 
needed overcome bad traditional 
practices. 

general 
sions this article were indicated 
its beginning, but obvious that 
the article contains real challenge. 
School should life, life under guid- 
ance and with much enrichment, but 
still life the child wants live it, 
with opportunity for initiative and 


choice. 
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This calls for teachers exceedingly 
well prepared, resourceful, and keenly 
sensitive her children’s interests 
and life all about,—in the home, 
the community, the nation, 
industry, invention and com- 
means that the teacher 
must much waiting, and much 
calls for patience and understanding. 
Obviously calls for complete mastery 
the whole range teaching tech- 
niques, order that the teacher may 
any time the right thing the 
School can life the 


teacher adequately prepared, 


right way. 


alive and diligent, and has the 
wisdom and patience love children 
into the rich opportunities offered 
the various fields knowledge. 


THE PROBLEM TECHNIQUE 
James Ed.D. 


PROFESSOR VOCATIONAL EDUCATION 
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problem method the method democracy. 
reasoning, judgment, creative thought. 


aims training thinking, 
limited its application, but should 


permanent place the nation’s schools. 


writer wishes clearly un- 

this discussion that does not 
the problem-solving method 
has its own peculiar dangers 
and limitations which, the hands 
weak teacher, may easily make 
one the least effective methods 
instruction. 
universal method, supplanting all 
other well-established 
the teaching all the school subjects, 
nor even the one and only method for 
any one subject. Indeed, even 
those subjects for which especi- 
ally adapted, the most effective 
struction requires that supple- 
mented times activities and 
ercises different nature. 

For instance, elementary 
bers, spelling, and the other ele- 
mentary tool subjects where automatic 
responses constitute the chief 
objectives achieved, while some 
problems may utilized advan- 
tage, the main reliance should doubt- 
less placed upon drill. the 
other end the such subjects 
literature and music, which aim 
chiefly securing the proper emo- 
tional responses, the problem-solving 
technique, employed all, must 
supplementary the more appropri- 
ate techniques. 
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Neither can made 


After admitting the existence the 
limitations the problem technique, 
seems only fair make some posi- 
tive for it. the fields 
the social studies, and such techni- 
cal subjects, agriculture, home eco- 
and industrial arts, the pro- 
lem-solving method would seem have 
strong claim for first place, 
the other approved 
thermore, the writer believes the prob- 
lem-solving technique, the hands 
competent teacher and when ap- 
plied the teaching subjects for 
which adapted, brings into action 
larger extent than does any other 
method technique the modes 
thinking urgently needed 
racy. 

However, whether the problem tech- 
nique employed the main the 
supplementary method, and whether 
not possesses all the advantages 
claimed for its more ardent ad- 
vocates, essential that prop- 
erly executed. Poor problem teaching 
better than poor teaching any 
sort and necessary that any 
teacher employing the technique mas- 
ter quite thoroughly the main steps 
Only 


this way can the real dangers 


involved its successful use. 


avoided and the maximum contribu- 
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tion inherent the method guar- 

The effective problem technique in- 
volves the proper execution these 
major steps: 

the problematic situations 
employed. 

II. The proper arrangement 
these problems the order which 
they should taught. 

The handling the problem 
and laboratory. 

The space our disposal prohibits 
detailed treatment these steps, but 
some elucidation essential. 


The formulation and selection 
the problems used. 

This first step involves two minor 
ones. these the devising 
situations superior qual- 
ity, and the other the selection 
those which will best realize the objec- 
tives outcomes sought. Neither 
these easy. fact, they for 
judgment high order. 

assist human judgment, which 
best never infallible, man has 
many fields human knowledge and 
activity designed very accurate meas- 
however, which subject matter 
qualitative rather than quantitative, 
have been found useful. 
These are, effect, list desirable 
qualities with comparative values ap- 
plied each. assist teachers 
evaluating the problems they design 
select, the following qualities are 
suggested. make the set stand- 
ards thus established more effective, 
numerical values may assigned 
the respective items. 


Trueness life. Problems should 
real problems real people 
real world. They should iden- 
tical character with 
lems which adults meet the per- 
formance everyday tasks real 
life. 

Clearness and definiteness state- 
ment. Nothing seriously affects 
the quality and extent the think- 
ing which may done any 
problem the clarity 
ency its statement 
All factors which affect the solution 
the problem must either given 
the statement such that 
they can become known the stu- 
dent from survey the situation. 
Adjustment scope and difficulty 
the average level ability the 
class. There virtue requir- 
ing students to-work problems 
which are too difficult for their sue- 
cessful solution. The habit fail- 
ure just easy acquire the 
habit success. Some teachers en- 
tertain the erroneous idea that 
hard disagreeable task good 
problem. 

Interest values. The problem should 
interesting itself, because 
its manifest close relation 
other interesting problems and ex- 
periences the students. While 
presenting the problem the 
class for study one the main ob- 
jectives sought will the interest 
the students, the problem itself 
herently interesting. 

Quality thinking involved. Since 
reflective purposeful thinking 
the sine qua non good problem, 
superior quality and practical na- 
ture demanded. The types 
reflective thinking involved 
tical life situations classi- 
fied as: (a) reasoning, (b) judg- 
ment, and (c) creative. not 
suggested that all these three types 
thinking must involved 
each and every problem, that the 
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thinking any one problem 
limited only one the three 
types mentioned. The point empha- 
sized that thinking superior 
quality and purposeful char- 
acter demanded the solution 
the problem. 


illustrate the application this 
set standards, let take the follow- 
ing two problems. 


You have doubtless observed that 
refrigerators are constructed with 
the ice container near the 
top. Why this so? 

What must know about table 
etiquette 

This refrigerator problem plainly 
true life many who have 
“barked” our fingers icing the home 
refrigerator can testify. The mind 
any normal person who does not al- 
ready know the reason, must have been 
challenged this question many 
times will become when faced 
with the question. 

The etiquette problem, the other 
hand, never met real life this 
form. have our etiquette prob- 
lems but they are always real prob- 
lems real and setting and 
never such general character the 
one under discussion. 

the point, clarity 
statement, the first problem also 
much superior the second, fact, 
nothing need added clarify it. 
What does “must” mean the eti- 
quette problem? Also, what sort 
indicated? The table 
etiquette demanded picnic lunch- 
eon, let say, vastly different from 
that involved six eight course 
dinner the Ritz. Very obviously, 
this second problem scores low clar- 
ity statements. 


scope and difficulty the refrig- 
erator problem, which intended for 
general science class grade eight 
nine, quite well adjusted the 
the class. hard enough 
challenge the majority the class 
get not too difficult prevent its 
practically all the students. 

The etiquette problem the other 
while perhaps not difficult 
the sense demanding hard thinking, 
laborious task simply copy down all 
the rules table etiquette. 

the fourth point—interest—the 
first problem scores pretty well. 
The refrigerator common object 
the environment students, and 
may safely assume even the less 
curious have already wondered why 
the ice compartment located in- 
putting the question before them. 
The etiquette problem much too ab- 
stract, and indefinite present any 
real challenge the student. 

With respect the last 
lem plainly very much superior 
the second. Reasoning demanded 
the solution intelligently arrived 
at. Not only does the lack clarity 
the statement the etiquette prob- 
lem prohibit the application much 
purposeful thought it, but there 
also the question the extent 
which our rules table etiquette are 
the products custom and tradition 
rather than thought. 

The application the proposed set 
standards has made clear that the 
table etiquette problem, which appears 
first sight quite good prob- 
lem, really very poor teaching sit- 
nation, and should not employed. 
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Continued use those standards will 
make one expert its use. 

But, not enough that the prob- 
lems good. They must also good 
for something. other words, the 
proper problem employ any given 
situation depends upon the objectives 
realized, which turn depends 
part upon the subject being taught. 
mathematics and the pure sciences, 
where reasoning the type think- 
ing involved, understanding princi- 
ples and reasoning ability are prob- 
ably the chief academic outcomes 
achieved. Therefore, for these sub- 
the problems used should those 
which demand reasoning their solu- 
tion. the social studies, however, 
where thinking the judgment type 
predominates, and where the desired 
objectives are products judgment 
thinking, problems demanding evalua- 
tion information and the formation 
judgments should employed. 
the technical applied sciences 
agriculture, home economics, indus- 
trial arts, ete., where addition 
reasoning and judgment, planning 
and designing are involved, problems 
demanding mental activities, namely 
creative thought, must used addi- 
tion inductive and judgment prob- 
lems. 

Problems may, therefore, classi- 
fied reasoning, judgment and crea- 
tive, depending upon the type 
thinking involved the final steps 
its solution. 

Through the use problems which 
meet and 
which involve the type thinking 
attained, several real weaknesses 
problem teaching may averted. 


the standards suggested, 
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Still others are cared for paragraphs 

which follow. 

The arrangement the problems 
the proper order for presenta- 
tion the class. 

One very important 
tending the use problems the 
early days was the sketchy, unorgan- 
ized, unsystematic nature the sub- 
jeet-matter taught. 
unrelated 


Tsolated problems 


sented, and the solutions arrived at. 
Thus the students large 
number specific answers specifie 
problems, but failed see the rela- 
tionships existing between these items 
systematic, logical organization the 
important principles and ideas cov- 
ered. This weakness 
which educators the 
heat their revolt against the tradi- 
tional 


serious 


overlooked entirely. 


methods teaching 
writer that this logical organization 
important fact material essen- 
tial step true learning, but just 
clear that first this step must 
done the student and not passed 
him ready-made the teacher 
has been done the past, and second, 
should done the last step 
the teaching any given unit, after 
the principles have been first 
sented psychologically. 

Another weakness was the lack 
repetition, not repetition rote, but 
Thinking 
about principle idea once not 


repetition 
enough establish the relationships 
requisite for thorough understanding 
must 
thought about several times and 
These two short- 


ability apply it. 


different situations. 
comings may arrang- 


ing several problems involving the 
same principle, into what might 
called series and teaching them 
this order. 

should the problem, and 
have for its answer statement the 
principle technique taught. 
The ones which follow should for 
application the principle spe- 
cifie situations involving it. They 
should 
achieve the desired objectives and 
graded difficulty and complexity. 
This last group problems are more 
the nature deductive problems. 


first 


sufficient 


ence should headed inductive 
problem calling for statement 
principle law its solution. This 
should followed several reason- 
ing problems involving the application 
the principle new situations. 
the social studies the inductive prob- 
lem problems, whose purpose 
establish general principles, set 
standards, characteristics, score 
card, should followed several 
situations demanding ap- 
situations demanding judgment. 
certain phases the technical sub- 
jects the series just would 
sufficient, while other phases 
oped, one more creative problems 
must follow the appropriate judgment 
problems the series. 

this way repetition and continu- 
ity are provided. The student ade- 
quately prepared for each step. 
not asked create until his judgment 
ability has been developed, nor 
asked judge until posses- 
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sion the principles involved and 
standards applied. 

The space our disposal does not 
permit the inclusion specimen prob- 
lem series all types. However, 
short series constituting unit gen- 
cral science submitted below. 


GENERAL SCIENCE 

TRANSMISSION 
CONVECTION 

are all refrigerators which use 
ice built with the ice compartment 
the top? 

Could room situated below the 
level hot-air furnace heated 
it, without some means forced 
circulation 

warm calm day when you wish 
get good circulation air 
room the door which must 
kept closed, how would you arrange 
the one window? 

Would stuffing the air space the 

walls house with dry sawdust 

make warmer? 

Why the hollow wall thermos 

bottle made vacuum rather than 

stuffed with some insulating sub- 
stance 

Make list all the examples you 
can find the transmission heat 
convection. 


wt 


the problem the 
classroom. 

This perhaps the most important 
the three major steps the prob- 
lem technique. the case 
every other teaching technique, the un- 
derstanding and skill the teacher 
are essential the full realization 
Only very sketchy 
outline effective technique pos- 
sible this time. 

The actual teaching the problem 
the classroom readily divides itself 
into three main steps: (1) The assign- 
ment presentation the class 
for study, (2) the supervised study 


its possibilities. 


t 
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period, and (3) the class Leading the class discussion the 
leading the successful solution the problem. 
Only the first and third This task involves least the 
pro em. the irst anc following steps: 
steps will discussed the remain- Collect written solutions 
der this paper. sions the problems. adds 
the pro lem teaching students are all 
The purpose the assignment ment the conclusions they have 
presentation for study secure formed. exact nature this 
the interest the student the statement will vary with the type 
problem and start him his problem. most 
independent study it. The more written solutions should 
less skillful performance the lected the beginning the pe- 
following tasks are essential: 
Motivate the problem all stu- upon individual students 
dents. assumed that the teacher state orally their respective solu- 
tivation. Preferably, the problem from all students before any reasons 
will originate with the class. are given 
This does not mean, course, porting the solutions submitted. 
make the solution clear, but rather Call upon the duller and more 
the nature the timid students first, order 
good plan have the stu- they may able 
dents write down carefully worded something the class discussion 
statement the problem. After they are through the brighter 
Encourage the students give ones may make their contributions. 
tentative solution the problem. The teacher’s treatment 
This most effective step, but reasons should vary with the type 
one which most commonly omit- problem being solved. reason- 
ted. skillfully done, many very ing problems, the students should 
desirable conditions are achieved. required follow through the 
Not only does short discussion proper reasoning process step 
the several tentative solutions step. judgment problems there 
suggested serve further arouse are two methods handling 
interest and the problem factual material arguments sub- 
clear, but much guidance mitted support the proposed 
given the student his inde- solutions. the judgment de- 
pendent study the problem. manded that comparing two 
Guide students sources infor- 


mation the problem. This does 
not mean telling him the name 
book and the number the page, 
but rather supplementing his own 
suggestions the most likely 
available sources information. 
this connection should 
noted that there are many other 
sources information 
books. 


more objects courses action, 
the factors considered ar- 
riving decision may cast 
into the form score card, which 
may then applied each the 
objects under scrutiny. another 
type judgment problem, for in- 
stance, “Should the United States 
join the League Nations?” the 
application score card hard- 
feasible. such cases the ar- 


| 


MEMORY AND THINKING THE CLASSROOM 341 


guments pro and con should 
listed side side two separate 
columns and evaluated the basis 
the supporting data. prob- 
lems the creative type, the solu- 
tion will plan action, de- 
sign, some similar product 
creative thought, which the va- 
rious plans are submitted with rea- 
sons supporting each one. They 
are each scrutinized thoroughly, the 


reasons checked, alterations pro- 
posed, and revisions made. 


Secure from all students full and 
complete statement the solution 
the problem was finally de- 
cided upon the class discussion. 

The problem method needed 
wherever there are 
sues, individual problems. has 
useful although limited application. 


MEMORY AND THINKING THE CLASSROOM 


PROFESSOR EDUCATION 
UNIVERSITY SOUTHERN CALIFORNIA, LOS ANGELES, CALIFORNIA 


The author stresses the misplaced emphasis upon drill facts, especially the 
problem thinking subjects. This warning cannot repeated too often. 


teacher has use for memo- 
rizing, another has use for 

thinking, while third makes 
bad use both applying them 
useless materials. 

Miss Smith’s slogan for- 
Miss Brown tells the children 
that they will forget 44/100 per 
cent all they learn, but that they 
will develop wonderful memories dur- 
ing the learning it. Miss Jones does 
not care whether they learn anything 
deal thinking about it. her the 
classroom place for mental gym- 
Thinking used develop 
Thinking 
thinking useful one because 
all for exercise anyway. 


power for more thinking. 


The schools earlier day were 
bitterly criticized for their over-doing 
memory work. Long lists states 
and capitals were students 
learned how bound Nebraska; they 
could name all the bones the body; 
they could tell how old senator had 


and how many times bill had 
read the House Representatives 
before was passed. those early- 
day schools, pupils memorized great 
deal poetry develop the prover- 
powerful and retentive memory. 

Educators protested against this old- 
fashioned misuse school time 
memory work, and rightly so. 

Then the New Deal came educa- 
tion. Teachers dropped memory work 
and put nothing else its place. Stu- 
dents were not supposed learn any- 
thing, know anything when they 
got through school. Everything was 
thoughtful, but the thinking was 
done vacuum. Anything that 
looked like information was under 
cloud suspicion, and anything re- 
sembling thought was put pedes- 
tal and surrounded with halo 
represented deity, least roy- 
alty, whether had any direct utility 
not. 

soon began appear that this 
policy would not work. became 
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evident that both memory and think- 
ing were important education, but 
the relation the two still not clear 
the minds large number 
teachers. What, then, the legiti- 
mate sphere these two types 
work, and how should they related 
each other 

the first place, there should 
that students 

whatever they think 
about will have definite utility. Facts 


selection whatever 


memorize 


are not worth memorizing unless they 
are worth retaining. Unless used they 
will forgotten anyway. There are 
millions facts that could known, 
and the school period entirely too 
short all. 


there are millions thoughts that 


learn them Likewise, 
could experienced, but some are in- 
finitely more worth while than others. 
Thinking for exercise futile 
Problems 
are worth solving only the answers 
Thinking should 
sincere and directed useful quest 
for knowledge, with the value the 
answer solution the major crite- 
rion worth. 

Information absolutely essential 
thought. 
problem solving. Thinking involves 


memorizing for exercise. 


are worth having. 


Facts and data are basic 


relating ideas, and there are 
ideas the subject there can 
thought it. the ideas are meager, 
the thinking takes place without ade- 
quate data, and the result nearly 
worthless. Any teacher who wants 
assure high quality thinking 
the part her students must make 
sure first abundant supply 
well-selected information and experi- 
ence the field which the think- 
ing done. But these need not 
memorized. 

Too much the so-called thinking 
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the classroom consists mere asso 
ciation ideas bunches, con- 
trasted with real problem solving. The 
completed process may compared 
bunch grapes, all held together, 
perhaps, central stem and con- 
necting tissue, but after all merely 
cluster individual items brought to- 
gether group. This process 
bunches 
ideas really lies the borderline be- 
tween memory and thinking, and be- 
comes one the other according 


the major emphasis given the teach- 
er, but seldom has the real problem 
solving feature present high degree. 

The trouble with this process as- 
sociating ideas clusters that 
pack 
wolves action unit, but cluster 
and static. Too much teaching cen- 
ters around things known instead 
things done. Education, 
rightly conceived, the changing 
behavior. Hence any learning that 
really has educative value will influ- 
ence decisions and courses action. 
Thought always possible guide 
action, and the type thinking that 
the should stress the kind 
that gives guidance for action. The 
best kind learning unit is, there- 
fore, the one that involves something 
done, because doing involves 
ing, and thinking requires that infor- 
mation data hand. 

Morrison makes mistake this 
point when formulates his defini- 
tion unit learning, because 
fails stress the action character 
the unit. calls the French Revo- 
lution typical unit. The fact is, 


does not lead action. 


merely the intellectual stem for 
bunch grapes. 


But slight re- 
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the unit, the action element 
can introduced and thus organize 
the pupils’ energy functional ba- 
sis. For instance, the class may try 
decide how America can prevent 
lution comparable that which took 
eently Spain. The information ac- 
quired about the French Revolution 
under such problem setting will 
rather than because 
there something done and de- 
cided, 

The quality student’s use 
facts thinking determined largely 
the starting point. Facts prob- 
lem situations are not ends them- 
selves, but rather means solutions 
decisions. They are valuable only 
means guidance. They consti- 
tute material for thought but not 
guarantee thought. facts are pre- 
sented first, the process may stop 
there and thinking ever done 
with them. the other hand, 
problem presented first, such facts 
the students learn will learned 
because their application the 
problem. Instructional units had bet- 
ter from problems facts than 
from facts problems. Too much 
teaching consists imparting body 
information and then leaving the 
students find use for the infor- 
mation. This comparable giv- 
ing boy pocket knife and asking 
him apply something, after 
which goes about cutting the 
furniture just whittling. If, 
the other hand, boy asked 
job such fastening the garage doors 
the fence they will stay open, 
will select his tools and materials from 
many places according need, and 
everything that does will have 
functional use. 


Too much teaching has been the 
type that radiates outward from facts 
the center few applications, 
any, around the rim, somewhat heat 
and light radiate from the sun. 
true that the heat that leaves the sun 
given point given direction 
may render valuable service 
may strike the earth and support life 
and growth there. But infinite 
amount the sun’s heat misses the 
earth and goes off into empty space 
total waste. The classroom teach- 
ing facts upon this radiation theory 
results equally high percentage 
waste. 

Instead starting with facts and 
radiating outward applications, 
with the applications 
themselves, cast the form prob- 
lems decisions made, and 
draw our from whatever direc- 
tion they may obtained. Thus 
always select them according their 
applicability the particular problem 
solved, very much plant 
draws and uses sunlight, moisture, 
minerals, and dioxide 
ing its needs growing organism. 

The writer spends great deal 
time visiting practice teachers and 
trying help them vitalize their 
teaching. has almost invariably 
found that fact-centered teaching gets 
poor response from the 
with problem-centered 
teaching. Lesson units that are or- 
ganized around mere let the pu- 
pils sleep. one time 
counted seven students who were rest- 
ing their heads their arms 
their desks, waiting for student 
finish his report upon “Our Relations 
with the Philippines.” When the re- 
port was finished and the teacher 
asked whether America was justified 
stealing the Philippines from Spain 


T- 
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these students woke and took vig- 
orous part debating the 
will happen almost every time. 

Perhaps, closing, few iliustra- 
tions types lesson units which 
involve functional thinking will 
order. lesson pro- 
ceeded dreary fashion adding 
informational grapes the cluster 
while students sat respectfully silent 
contributed bits information 
without enthusiasm. The class was 
however, when the teacher 
asked whether would better 
required all persons pass phy- 
sical examination before being allowed 
marry. This question was vigor- 
ously debated members 
class, and the facts about heredity 
were brought out material the 
debate. For instance, one student ob- 
jected the physical requirement be- 
cause person who had paralyzed 
arm due infantile paralysis might 
denied matrimonial rights, and this 
gave for clear distinction 
between hereditary and acquired phy- 
conditions. 

economics class was the dol- 
drums factual learning centered 
around such topics “Production,” 
and 
The discussion became very enthusias- 
tic, however, when someone raised the 
question charging extra fees for 
trucks use the highways. 

quency” brought forth only respectful 
from the class, but some 
very excellent thinking questions 
was done when 
brouglit the question students’ 
stealing silverware from restaurants 
use souvenirs. 

lesson “The was drag- 


ging along with students even less than 
respectful under the bombardment 
factual information. The whole situ- 
ation was revolutionized, however, 
the question, dangerous 
This question led questions 
the nature heart defects and heart 
diseases, and caused the students 
want know how heart” 
valves leak, when formerly they didn’t 
care whether hearts had valves not. 

The social sciences are probably the 
worst offenders the point fact- 
centered education. Historical infor- 
mation usually presented first and 
students are allowed make what use 
rent social problems afterwards. Even 
1492,” “capture the Hessian soldiers 
the Battle Gettysburg,” and 
“make the world safe for democracy,” 
what it? any this jumble 
historical information put use 
will because students start with 
such questions how dig out 
the depression, how protect our- 
selves from the coming boom, how 
keep out the next war. Many 
the facts will come 
tion with the study current social 
problems. The useless ones will 
left out. But the 
teacher doesn’t want leave any facts 
history out. continues his pol- 
icy teaching this “radiation” type 
history, hoping that some the 
rays that radiate outward from the 
center the informational universe 
may chance fall stray planet 
practical reality somewhere and 
little bit good. has too much 
faith accidents. 


MASS METHOD VERSUS INDIVIDUAL METHOD 
TEACHING MULTIPLICATION FOURTH 
GRADE PUPILS 


HOSMER SCHOOL, WATERTOWN, MASSACHUSETTS 


approach questions method are all too rare. This article carries 
the valuable suggestion that better than argument the field method. 


minor research problem four 
fourth-year grades the Hosmer 
School Watertown, Massachu- 

setts, attempt was made deter- 
mine whether multiplication more 
effectively taught the mass method 
instruction the individual 
method. 

Four classes were used the ex- 
periment, two being taught the 
mass method and two the individ- 
ual method. There were sixty-two 
children the former group and sev- 
enty-five children the latter group. 

The teaching the mass method in- 
cluded the use flash cards the 
multiplication facts, games, the 
rainbow device for pupils 
with table mastery, and written prac- 
with corrections the teacher. 

The teaching the individual 
method included the use drill 
the use individual study 
and pupil checking work with final 
practice the teacher. 

The four classes maintained their 
grouping 
tively little difference median in- 
quotients and chronological 
ages. The median intelligence quo- 
tient the mass method group was 
105.5 and the individual group 
103.37. The chronological age the 


former group was years 9.33 months 
while that the latter was years 
5.87 months. 


the experiment the Wilson 
ess Test Multiplication, 5P, was 
used pretest initial test 
October, final test the following 
March and retest with the same 
pupils grade five September. 
Forty-seven periods forty-five min- 
utes were devoted the teaching 
multiplication. Reliance was placed 
motivated drill. 


analysis the test used shows 
that eighty-seven multiplication 
facts are used the test, forty-one 
which occur once, thirty-five occur 
twice, and eleven three times. 
Addition the partial results involves 
thirty-eight addition facts, twen- 
ty-three which once, nine oc- 
twice, five three times and 
one oceurs five times. the 
plication there are thirty-six “carries” 
involved. Thirty-one these are 
within the same decade and five re- 
quire decade change. The test in- 
cludes seven examples having one- 
figure multiplier, eight examples hav- 
ing two-figure multiplier, nine ex- 
amples having three-figure multi- 
plier and one example having four- 
figure multiplier. Seven the twen- 
ty-five examples involve dollars and 


Wilson, M., The Wilson Drill Book Multiplication, published Macmillan Company 


Boston, Massachusetts. 
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Zero occurs twelve the 
twenty-five multiplicands and ten 
the twenty-five multipliers. From 
the foregoing analysis clearly ap- 
parent that the test not only 
ess test but mastery test well. 

The median the three tests 
are listed Table From this table 
noted that using the mean 
basis for comparison the group taught 
the individual method using the 
Wilson Drill Book made slightly 
greater gain than the group taught the 
nine tables the traditional manner. 
Comparing the September mean 
the retest with the initial mean the 
pretest also evident that the per- 
manent gain the individual group 
was 13.59 points higher 
group taught the class method. 
When the September mean com- 
pared with the March mean seen 
that the summer losses the mass 
method group were 20.83 points and 
the individually taught group were 
12.12 points. 


Comparison Medians Pretest, 
Final Test and Retests Methods. 


METHOD 
Indi- 
Mass vidual 
November Pretest 18.00 8.27 
March Final 84.83 80.12 
September Retest 64.00 68.00 


Immediate Gain (at end 
experiment) 

Permanent Gain over Pre- 
test (in Sept. before re- 
view period) 

Summer Losses 


66.83 71.85 


46.00 59.59 
20.83 12.12 

considering the slight advantage 
the pupils taught the individual 
method over the other group the dif- 
ference all probability due 
least three outstanding factors the 
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teaching methods, which are motiva- 
tion, checking, and written work. 

the group taught the individ- 
ual method the motivation 
induced rather than teacher-induced. 
When the work the pupils pupil- 
rather 
then there more likely 
accomplishment, energy and 


power. 
The second factor significance 
was the checking. the mass 


the teacher checked the work 
the pupils, calling attention errors 
and corrections. the other group 
the pupils did the first checking and 
attempted prove all examples re- 
versing multiplicand and multiplier. 
The latter group worked until every 
result was one hundred per cent cor- 
rect. teacher did the final check- 
ing the drill book exercises. 

The third factor which enabled the 
individual group acquire more per- 
manent learnings was the use the 
drill book material which eliminated 
errors copying, saved time, thus 
permitting the pupils more prac- 
tice work multiplication the for- 
ty-five-minute period. 

study the errors the pupils 
the final test and the retest shows 
the usual distribution errors due 
(1) partial learnings both multi- 
plication and addition, (2) omission 
figure the multiplier multi- 
plicand; omission dangling figure 
the right left adding the par- 
tial results; omission the decimal 
points dollars and cents; omission 
the “carry” multiplication; and 
(3) confusion writing numbers 
two digits (reversals); confusion 
(reversals); confusion 


FLEXIBLE VERSUS ROUTINE TECHNIQUES 347 


placing partial result the proper 
place, especially when the multiplier 
contained zeros, and confusion add- 
ing number zero when multiply- 
ing zero. 

result this attempt evalu- 
ate the two methods the basis 
pupils’ achievement the fourth-grade 


teachers felt that insufficient time was 
devoted the teaching 
tion for mastery, that all probabil- 
ity attempt should made teach 
multiplication four-figure multi- 
plier grade four and that process 
drill books are desirable means 
individual 


FLEXIBLE VERSUS ROUTINE TECHNIQUES 
Comparison Techniques Used Administering Activity 
Programs with Their Predecessors Yesterday 


SCHOOL EDUCATION 


COLLEGE THE 


CITY NEW YORK 


Mechanization may the whole distance industry, where machines work wood 
and steel. Not the schoolroom, where the human factor essentially the only 


both the older and the newer 
teaching, the ancient and the 

modern, the technique teaching 
has ever-present place. Taken to- 
gether technique and method make 
the eternal how? 
riculum tells what learned 
willing learners. Method 
nique tell how learned and 
how taught. personal 
method and technique may but the 
accidental stumbling headlong trial 
and error the novice—but tech- 
nique and method just the same—it 
bad, wasteful and abuses 
and misuses its human material. 
When teachers study technique and 
method they should study good tech- 
nique and method,—good because eco- 
nomical the life rather 
than prodigal and haphazard,—good 
because based upon understanding 
the way pupils learn rather than 
upon scheme which goes counter 
those ways,—good because adapted 
the current living the day and age, 
not couched terms the way 
previous generation lived world 
that passed. 


are concerned here with tech- 
nique rather than method. Technique 
the operative aspect method. 
Corot’s method painting trees dif- 
fered from tree tree and from scene 
scene. But his technique exhib- 
ited peculiar brush stroke which 
gives each tree ethereal quality 
like its own reflection clear pool 
water. with teaching. For 
one could forecast under 
just what circumstances the theme 
“the water will come into 
school subject for study. may 
come via rainstorm, via glass 
water spilled lunch, just via 
the inquiring mind Master John 
Doe. The method which the im- 
portant learnings concerning drinking 
water will gained the children 
will depend the way which 
drinking water turns school ac- 
tivities—via books, via trip, just 
via question. Thus method 
depends upon specific learning situa- 
tion. But certain aspects the 
teacher’s procedure are not thus spe- 
cific and dependent upon the special 
characteristic some special pupil’s 
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period. They are much the same yes- 
terday, today and tomorrow. They 
are the same Boston Los 
Angeles. 

There are many complex matters 
nique the part the teacher. 
They concern certain repeating as- 
pects general procedure. For in- 
stance, children take trips muse- 
ums, ships, and community stores. 
Such trips can follow general pro- 
cedure: (1) preparation, (2) taking 
the trip and securing what needed 
thereby, (3) use materials gained 
after the trip. discussion lesson 
may follow general plan (1) hav- 
ing something definite and concrete 
subject about which pupils 
have real information and knowledge, 
(2) organizing the discussion, (3) or- 
the results some form 
There are many other general 
modes procedure for various kinds 
pupil experience which can prof- 
itably repeated those who under- 
stand them. These too are matters 
technique. 

But just wherein does technique 
the good school differ from that 
the poor? Chiefly the size the 
area handed over routine. the 
subject-matter controlled school (no 
slur the true value subject-mat- 
here intended), lessons and pro- 
cedures could laid out beforehand, 
and routine techniques and methods 
could set forth for the handling 
lessons. For example, routine gov- 
each the following situa- 
tions. Drinking water set out 
subject the curriculum for all 
learners. The time learning set 
down, the first month the term. 


What learned set down ex- 
actly the textbook. The method 
set down, namely read the textbook 
home, and have the teacher ask ques- 
tions upon school. These and 
numerous other schemes and plans 
were routinized and mechanized and 
standardized. Flexibility was lacking 
and with spontaneity. Good teach- 
ing certainly went under this plan 
true, for the good teacher sur- 
mounts every difficulty. The good 
teacher such routine governed 
school introduced from the brightness 
her personality spontaneity which 
kept the lamp learning alive. But 
she did violating spirit the 
dead routine which she administered. 
She introduced herself that flexi- 
hility which modern methods and 
techniques aim make available 
her. 

The tendency for technique the 
subject-matter organized school was 
reduce all routine. the hands 
poor teacher this routine killed 
teaching and learning. The aim 
the better techniques free chil- 
dren and teachers for spontaneous ac- 
tivity and learning. each the 
better techniques there element 
definiteness and element flexi- 
bility. Technique exists introduce 
into the teaching situation that organ- 
ization and order without which eco- 
nomical learning cannot proceed. 
hands over routine not all things, 
but only those which may profitably 
handed over system. secures re- 
straint where restraint functional. 
gives freedom where freedom 
due. saves from routine all those 
fresh and thrilling things which live 
and flourish only under the regime 
freedom and spontaneity. 


THE LEARNING- 


TEACHING UNIT 


Joun 


HEAD DEPARTMENT EDUCATION AND PHILOSOPHY 
AND DIRECTOR TEACHER-TRAINING 
STATE TEACHERS COLLEGE, FARMVILLE, VIRGINIA 


The books the writer this article develop broader view and greater perspective 
the field methods than common. need these broader views for the compler 
task teaching. 


the sixteenth century two great 
educational reformers, Bacon and 
Comenius, emphasized the need 
developing new educational method. 
most teachers and students edu- 
interested the question, the 
new method demanded has meant 
general technique teaching appli- 
all age levels and 
branches and subjects. The proced- 
ures proposed have been variously 
named general method, general tech- 
nique, unit learning and teach- 
ing. For the last few years the term 
unit has been given preference over 
the other terms. shall, therefore, 
use this term referring the same 
idea, whether called general 
method, general technique, unit. 
During the last two centuries many 
new methods units instruction 
have been proposed. successive 
proposal has been held its sponsors 
the one general method universal 
application, and has usually been given 
name that emphasized some particu- 
lar factor considered important the 
time the rank and file. few 
the more important units may serve 
illustrations. unit, general 
method, was developed during the 
early part the nineteenth century, 
and was called the object lesson be- 
cause the prevailing interest ob- 
ject teaching. Another unit was de- 
veloped during the latter part the 
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nineteenth century, and consisted 
the five steps, preparation, presenta- 
tion, comparison, generalization, and 
application, based upon Herbart’s an- 
alysis the unit experiencing 
accord with the association psychology 
then dominant. This unit was called 
the method the recitation because 
the recitation, the minds the 
teachers that period, contained all 
the activities the learning-teaching 
relationship. The steps the “proj- 
ect method” formulated during the 
early part the twentieth century 
and consisting purposing, planning, 
executing, and judging. The name 
project method was applied 
project teaching had been popularized 
vocational agriculture during that 
period. 

The method used the Herbart- 
ians defining the learning-teaching 
unit involved merely analyzing the 
act learning certain types mate- 
rial into steps and elaborating them 
terms teaching. This method 
describing the unit was employed 
students subsequently interested the 
problem. This particular analysis 
was, course, based upon the con- 
ception experiencing arising out 
the association psychology. The steps 
each succeeding analysis were de- 
pendent upon the conception expe- 
riencing arising out some other suc- 
ceeding psychology the current con- 
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cept the phase mental life 
which should receive chief emphasis 
the schools. The laws habit 
forming, the stages reflective think- 
ing, the steps purposeful activity, 
mention few the better known 
proposals, represent analyses the 
changing conceptions most valuable 
experiencing various 
stages the development science, 
particularly the field psychology. 

Every important change the con- 
ception the process experiencing 
established basis for new analysis 
the general teaching procedure 
the learning-teaching unit. long 
this way defining the unit was 
followed there could end the 
new interpretations the unit that 
might appear. The popularity each 
new proposal depended somewhat up- 
the psychology embodied within it, 
the professional standing its spon- 
sors, and the popularity some slo- 
gan, such the object lesson, the reci- 
tation, apperception, the project, 
with which was identified. How- 
ever, more and more evident 
that particular formulation the 
learning-teaching unit could prevail 
the one all-inclusive general method. 

The increasing number general 
methods, several which were given 
the same name, the project method, 
for instance, became more and more 
confusing ‘both teachers 
dents education, particularly 
those practical individuals with little 
interest the philosophy underlying 
the different formulations the unit. 
fact, many students education 
throughout the period failed sense 
the need defining any general unit. 
Some students did not consider the 
object lesson unit learning and 
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teaching used all educational 
levels and all They thought 
one technique device good 
for teaching some things but useless 
for others. Some thought the Her- 
steps the proper method for 
teaching thinking, and considered the 
laws habit forming drill the 
proper method for teaching habits and 
skills. Consequently, the number 
creased, these practically-minded stu- 
dents and teachers inevitably consid- 
ered each one method useful 
teaching some particular sort sub- 
ject-matter. Those who prepared the 
method books used teachers colleges 
and departments education 
other colleges considered all the gen- 
eral methods units 
importance. word, the notion 
general unit method was ignored, 
neglected, condemned. 

But this attitude toward the prob- 
lem method has not worked out sat- 
isfactorily. The various analyses 
the unit were not originally intended 
correspond any particular type 
subject-matter. They were consid- 
ered broad the process experi- 
encing, although they were often given 
that suggested particular phases 
habit forming, thinking. They 
were often, therefore, much more alike 
than different. fact, they never 
could used intelligently distinct 
methods. difficult, not impos- 
sible, today distinguish practice 
such methods the unit method, the 
problem method, and the project meth- 
od. Professor Koos says, 
startling fact about the long 
unit assignments, 
struction, contract plan, laboratory 
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plan, problem method, project 
method, that detailed analysis 
practices schools reporting use 
them with unusual success finds these 
practices essentially identical, 
matter what name applied. sig- 
nificant implication here that termi- 
vology needlessly elaborate and 
complex and that the educational 
world will better off discards 
most this 


The imminence this situation 
was evident some students edu- 
even before Professor Morrison 
popularized the unit method teach- 
ing his Practice Teaching Sec- 
endary Schools. Soon after the pub- 
lication this volume 1926, many 
different procedures were called the 
unit method, and the same old contro- 
versy that arose regard the proj- 
ect method was repeated. But the 
very fact that Morrison labeled his 
analysis the method reminded 
students method that historically 
most the so-called general methods 
had been designated units. This 
suggested the further fact that per- 
haps there was something common 
all the proposed general methods that 
was independent any theory ex- 
periencing; that possibly there was 
such thing unit found every- 
where practice. the meantime, 
teachers began describe practice not 
terms the steps found any 
the logical analyses the unit that 
had appeared, but terms the way 
which activities, units, under- 
takings were initiated, developed, and 
culminated. 

The unit, then, coming mean 
any activity undertaking that 
initiated, developed, and culminated. 


consists the same features that 
are found all social undertakings 
lasting for any considerable period. 
These features are not steps derived 
from any theory philosophy, psy- 
chology, education. They are fac- 
tors found all significant social ac- 
tivities inside outside the school, 
even activities people who have 
never heard method theory 
teaching. 

There are many different things 
that may done initiating, devel- 
oping, and culminating units, activi- 
ties, undertakings, whatever one 
chooses call them. These methods 
procedures are neither good nor 
bad. Some should used some 
times and others other times. Such 
methods procedures include lectur- 
ing, questioning, demonstrating, illus- 
trating, discussing, and many other 
devices and techniques that have been 
used that the future may 
used. But how can the teacher tell 
what method use any given occa- 
sion initiating, developing, cul- 
minating units? The new way 
treating the problem provides 
answer this question. The teacher 
needs some criteria standards 
the basis which selection from the 
possible methods may made. 
recent years, many different criteria 
have been used this way. gen- 
eral, they include the following points 
emphasis: 

The attitude the pupil usually 


defined interest, motive, pur- 

pose, felt need, experience need. 

Growth, 

ment, progressive adaptation, 

progressive adjustment. 

The relation experiences and 
activities one another. 


Koos, Leonard V., quoted North Central Association Quarterly, 210-211, Sept., 1932. 
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Many-sidedness, balance, unity, 
often defined integration 
unity experiencing. 

Independence, initiative, original- 
ity, creativity, usually defined 
selectivity, freedom, choice. 

Practical conditions, involving in- 
dividual differences, availability 
materials, attitude the commu- 
nity, and similar features. 

According the new way deal- 

ing with the problem method, the 
unit not derived from theories 
experiencing the past, but 
from practical experience social 
life. Every important so- 
cial activity unit, always has been 
unit, and always will unit, al- 
though the type learning experi- 
ence may vary. does not require 
features initiation, development, 


and culmination, enduring 
factor human experience. From 
the standpoint students educa- 
tion, the problem method consists 
largely (1) continuous reconstruc- 
tion and elaboration principles 
education that may used teach- 
ers planning, guiding, and evaluat- 
ing units; and (2) critical evaluation, 
the basis these principles, the 
different procedures that may used 
initiating, developing, and culmi- 
nating units. The work the teach- 
consists largely (1) acquainting 
himself with the various procedures 
that may used the three stages; 
(2) determining, the basis 
acceptable criteria, the considerations 
involved their use practical 
ations. 
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ASSOCIATIVE POSSIBILITIES CONTEMPORARY 
AMERICAN POETRY 


ConsTANCE 


HEAD DEPARTMENT ENGLISH 
HIGH SCHOOL, BRAINTREE, MASSACHUSETTS 


time may recognize technique association, exactly now recognize 


technique motivation. 
have great 


teaching contemporary 
poetry the average 

high-school classroom requires in- 
genuity the part the teacher 
such instruction have any last- 
ing value for the average student. 
have found that poetry literary 
type which not pleasurable most 
students. technique for reading 
poetry has developed before the 
pupil gets any real enjoyment. What 
more, interest has stim- 
ulated; and the question arises 
how such enthusiasm can aroused. 
answer through creative experi- 
ments framed the teacher and actu- 
ally “sold” the class. have tried 
several such devices, few which 
should like mention order 
demonstrate some the in-school and 
possibilities the field 
American poetry. 


First let consider Markham’s 
“The Man With the Hoe.” There 
are several devices which have used 
reading this poem. The most 
closely related Millet’s notable 
painting the French peasant lean- 
ing his hoe—which furnished 
Markham with his inspiration. Then 
again, the biblical reference 
sis: “God made man his own 
image; the image God made 
him.” Interest often comes through 
illustrations from the author’s life. 
The poem splendid challenging 


The general techniques are more difficult master, but they 


possibilities. 


thing itself, and find that stu- 
dents more often remember than 
they do, say, some Kipling. Also 
two three years ago Edwin Mark- 
ham himself read this very poem 
cur students, and that personal con- 
tact has endeared him the hearts 
our pupils. 

Edwin Arlington Robinson’s “Mer- 
lin,” and “Tristram” are 
favorites because their close connec- 
tion with Tennyson’s the 
King” which classes all enjoy. 
most successful associative device 
here has been dramatizing these po- 
ems. Also have encouraged some 
very fine art work illustrate the 
times King Arthur. One excellent 
example beyond-school association 
was the case boy graduated 
1930, who, through his interest 
Tennyson and Robinson high school 
made especial effort journey 
from Southampton Winchester Ca- 
thedral see the relics King Ar- 
thur when was making world 
cruise cadet aboard the 
Nantucket. even wrote from Eng- 
land acquaint with this fact. 

Poems like 
“Richard Corey” and “Bewick Fin- 
always provoke great deal 
when offered the light 
comparison and contrast with real 
persons today. 
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always associate Amy Lowell with 
Cambridge, Massachusetts, and the 
traditions the Lowell family. 
ten have taken group visit Har- 
vard and environs, her home, and 
dwelled rather extensively her 
character. Her imaginative quali- 
ties seem appeal the students. 
have had pupils enthusiastic enough 
attempt bits tone pictures fash- 
ioned after the Lowell style. find 
that she encourages further reading 
more often than many the other 
American contemporaries. 

Robert Frost, believe, offers more 
possibilities interest pupils than 
any other single poet. His “Birches” 
offers possibilities for many sketches 
New England scenes. Its philoso- 
phy find permeating themes after 
have finished reading such selec- 
tions. 

The associative possibilities are 
thing modern offers likenesses his 
poetry—sketches, philosophy, sounds, 
everything about us. Sandburg, 
the average boy, particularly, can see 
things practical and material, things 
which sees and knows about. 
have dramatized many his poems 
both class and for group assembly 
periods. have wealth pictures 
which use for illustrative material. 

Vachel Lindsay’s “Congo” the 
concrete demonstration the associa- 
tion between poetry and music. Once 
one seniors had heard Lindsay 
chant the “Congo.” The boy was 
accomplished musician, had him 
try imitate Lindsay chanting 
was the performance that was 


asked before local organiza- 


tion sometime after. 
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Edna St. Vincent Millay find very 
easy teach owing the rich asso- 
ciation her “The King’s Hench- 
man” with Deems Taylor, whom the 
pupils listen often over the radio. 
That association has led many ac- 
quire taste for opera. 

have included these specific in- 
stances just try illustrate few 
the associations which have cre- 
ated connection with some the 
contemporary poems. would take 
too long illustrate definitely every 
possibility because there are many. 
Hence should like summarize ad- 
ditional possibilities more less 
general way. 


Biographies contemporary 
American poets, including sketches 
home life, anecdotes, and pictures. 

reviews—where student 
reports are read the class and cer- 
tain poems interpreted. This stimulates 
beyond-school reading. 

Debate points similarity 
and contrast style authors, subject- 
matter, and permanent worth. 


Dramatics— 
tions poems, situations. 

English Club—formation read- 
ing clubs, poetry clubs, library clubs, 
and book-lovers clubs—all stimulate ad- 
ditional reading in-school and beyond. 


Excursions—offer 
activities among the members the 
group going places literary in- 
terest, gathering information general 
educational value for beyond-school ac- 
tivity, collecting for exhibits. 

Games—various aids for drill 
English forms and memory aids lit- 
erature, such crossword puzzles, dram- 
atizations. 

Lantern Slides—pictures inter- 
esting scenes, situations, authors. 

Maps and Charts—valuable the 
location places and people connected 
with literature and stimulating further 
reading in-school 
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10. Motion Pictures—these are of- 
fered for rental many companies 
correlate teaching. find visual aids 
very effective. 

11. Music—phonograph records, es- 
pecially. have used several these 
great advantage. Teach pupils good 
music, the same time correlating Eng- 
lish and music. 

have filing cabinet 
full pictures relating all possible 
classics, which have collected during 
travels Europe, the British Isles, 
and this country. also encourage 
pupils make their contributions 
from reading, traveling and general ob- 
servation. 

13. Reading Lists supplementary 
suggestions develop reading tastes— 
open student contributions provided 
sufficient reason given. 


14. School Publications—offer ex- 
cellent in-school and beyond-school asso- 
ciation. Pupils write for the high school 
magazine and result often have 
poem short description accepted for 
local publication. Work this type 
has suggested college major (Journal- 
ism) two boys who are now 


15. Posters—those various foreign 
countries and the often stimulate 
pupils better work, especially they 
have read about the places, have stud- 
ied poet who has come from the sec- 
tion. 


16. Exhibits—our annual English 
exhibit causes great deal competi- 
tion each year. have had alumni 
three years standing present material 
for exhibition. 

Poetry Week—celebrated each 
year during our American poetry unit 
study, offers various stimuli 
endeavor the part students, read- 
ing poetry, and reporting such volun- 
tary reading. 

18. Radio—develops oral expression 
particularly. Pupils hear dramatiza- 
tions, poetic readings, cetera, over the 
air, and benefit self-expression 
class and out. very often make use 
certain weekly radio features ac- 


tual assignments. also have school 
radio which always disposal. 


students have traveled rather extensive- 
this country, and very often place 
under consideration has been visited 
class member who can greatly enrich 
our discussion. own traveling 
find most valuable developing first- 
hand background for pupils. 


contem- 
porary American poetry does there ex- 
ist variety material which can 
utilized painting vivid background 
for our modern authors. 

21. Art—offers all types opportu- 
nity for calling forth pupil responses— 
architecture, pictures, graphs, sketches, 
ete. 

all know that the best learning 
done the field greatest enrich- 
ment because one can better under- 
stand that which holds the greater 
number possible associations for 
him. The more the associative tie- 
ups, the better the memory. 
aware things everyday life. Lit- 
erature, after all, the sum-total 
develop critical and appreciative at- 
titude which may carry over into be- 
yond-school activity not only Amer- 
ican poetry, but this business 
living. poetry offers many 
possibilities enrichment. al- 
ways sorry for the teacher who says 
that she does not like teach poetry. 
She missing one-half the fun 
teaching just because she has imagi- 
nation. The boy girl who comes 
with dislike for poetry offers 
not always successful creating 
him taste for poetry, but can 
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least try the use various 
methods. 
In-school associative 


are much easier estimate than are 
beyond-school possibilities, but 
think that the endeavor teach taste 
and appreciation poetry school 
has many carry-over advantages out- 
side school. This contention may 
not true some cases because all 
teachers have not the same zest for 
poetry that have and consequently 
cannot see the possibilities that 
over-estimate these possibilities, but 
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have had many come-backs, 
favorable nature from former pu- 
pils, two three years after gradua- 
tion, that cannot help thinking that 
point view not entirely wrong. 

think you can teach person 
like read poetry just think 
you can teach youngster write it, 
provided, course, has some 
imagination and little creative abil- 
ity. fact feel that English, 
all its phases subject, has far 
possibilities than the majority 
present-day English teachers sec 
it. 
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The specific character the suggestions this article will appeal all teachers 
language. 


HIS discussion presents certain 

matters importance the 

teaching language the ele- 
mentary school. Statements included 
are largely personal interpretations 
appropriate research and prac- 
tice schools where instruction lan- 
guage unquestionably superior. The 
way denies the sig- 
nificance other important matters 
not 

Instruction language should 
provide for the teaching all lan- 
guage activities which 
eance for the child, either life out- 
side the school inside schools 
where rich program instruction 
varied curriculum fields exists. The 
program oral composition should 
include definite teaching (a) con- 
versation; (b) story telling; (c) use 


the telephone; (d) announcements 
and directions; (e) explanations and 
(f) reports and 
speeches; and (h) meetings. 

The program written composi- 
tion should provide for instruction 
(a) letter writing; (b) making 
ords, reports and reviews; 
writing announcements and direc- 
tions; (d) writing explanations and 
descriptions; (e) making summaries 
and outlines; (f) making 
raphy; and (g) creative writing. 

the program should 
appropriate teaching cer- 
tain items (a) capitalization; (b) 
punctuation; correct usage 
words; (d) sentence sense; (e) para- 
graphing; (f) speech; and (g) vocab- 
ulary. program instruction 
language which includes less than 
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these twenty-two language activities 
can considered adequate. 

Analyses modern textbooks 
and courses study show that these 
instruments are too partial and too 
Many them fail 
include any instruction some im- 
portant language activities. Also, too 
few items are covered the activities 
they include. For example, the 
program conversation often fails 
include many items important learn 
about carrying conversation. 
addition, appear when 
some more less vague performance 
substituted for really important 
language activity. common exam- 
ple this occurs the labeling 
several different oral activities 
which could not pos- 
sibly considered valid means 
giving instruction real conversa- 
tion. 

The organization instruction 
language problem that excites 
considerable controversy. 
sons cling the practice teaching 
language isolated from other school 
activities. This means that children 
are taught conversation, letter writing, 
and other language activities during 
period set aside for that purpose, 
and that little any provision made 
for the utilization these language 
activities other school work. Thus, 
the child loses splendid opportunities 
for meaningful practice language, 
and becomes aware the fact that, 
school, language inconsequential 
except during the language period. 
Moreover, unless the teacher 
ticularly skillful, such organization 
likely lead mechanical and mean- 
ingless teaching language. 

Other persons prefer incorporate 
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the teaching language part the 
program some one more content 
usually social studies, part 
program non-subject matter 
activities. Usually this eliminates the 
language period and provides for the 
teaching language the need for 
arises instruction the content 
fields. Unfortunately, under this pro- 
Vision impossible teach some 
important language items without 
making them unreal and meaningless. 
Furthermore, the attempt teach 
language items with instruction 
some content field activity, when 
those items are not needed order 
good job, makes both the lan- 
guage items and the activity which 
they are used ridiculous the child’s 
mind, and also blocks the development 
important attitudes toward learn- 
ing. also obvious that children 
have the right learn talk and 
write about many things that have 
bearing upon social studies, upon 
any one all content fields activi- 
ties that can constitute the most pro- 
probable that few teachers content 
fields are sufficiently equipped the 
teaching language insure reason- 
able achievement that field under 
this plan. 

Probably the best plan organiza- 
tion demands the use language 
period, well persistent and skill- 
ful use language activities con- 
nection with all school work. All 
the twenty-two language activities 


mentioned previously can 
and taught skillful teacher 
with full meaning, informality, and 
reality the language period. Fur- 
thermore, when performance lan- 
guage other school work found 
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deficient, the need arises for 
taking these activities into language 
period for concentrated attention. But 
this not enough. The best teaching 
social studies and all content fields 
abound demands for the use im- 
portant language activities. Certain 
types letters need written 
gathering material for the study 
unit. Announcements, directions, ex- 
planations, and descriptions need 
given written. Records need 
made, reports and reviews given, 
and most discussions should real 
conversations. The teacher and chil- 
dren must learn anticipate, plan 
for, and utilize such real opportuni- 
ties for language activities all school 
work. 

The most fundamental idea 
guage that content more impor- 
tant than form. Emphasis must 
placed upon the acquisition and selec- 
tion ideas expressed. con- 
versation, the child should understand 
early that good conversationalists have 
variety things talk about, and 
should become conscious ways 
which ideas for conversation can 
acquired. letter writing, 
must learn first consider what 
should said, ask himself such 
questions as: “What would 
son most like “What in- 
formation should placed this 
business letter make clear?” 
Likewise, announcements, direc- 
tions, reviews, and all other functional 
activities, the child should realize from 
the beginning that the prime respons- 
ibility the acquiring and selecting 
While this does not deny the impor- 
tance correct form, does insist 
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that correct form with meaningless. 
incorrect, inconsiderate content 
nothing, and that the child who be- 
comes “content conscious” takes the 
most important step toward indepen- 
dence good speaking and writing, 
and toward recognition the need 
refrain from speaking and writing 
when ideas are lacking. Furthermore, 
when the child has ideas express, 
desired spontaniety easily developed 
the teacher who maintains in- 
formal attitude the classroom. 

The content which children are 
encouraged write must well with- 
their experiences. There par- 
ticular need place for the writing 
unfamiliar ideas. Utilization 
this principle essential the child 
become fully conscious the 
fundamental importance content 
pected learn write with any de- 
gree skill. 

Nor this all. There exists today 
considerable amount valid evi- 
dence showing that verbalism wide- 
spread throughout the school. the 
ease social studies, science, geog- 
raphy, history, and reading, children 
are adept utilizing words and 
phrases without realizing the mean- 
ing that lies behind them. Moreover, 
these children seldom make any at- 
tempt discover the meanings 
words they not know, and they are 
not particularly adverse writing 
what they not understand. 

The verbalism permeating much 
school work probably has part its 
source poor instruction written 
composition. teach language 
manner that encourages the child 
write about unfamiliar matters prob- 
ably contributes his use mere 
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symbols and his lack concern 
about meaning what writes. 
turn, this undesirable but possible out- 
come may detrimental, not only 
sound achievement language, but 
also meaningful learning all 
fields. 

Recent evidence points the 
fact that much closer relation exists 
between achievement language and 
achievement reading than com- 
monly suspected. becoming clear 
that some the supposed reading 
difficulties children are really lan- 
guage deficiencies. For one thing, cer- 
tain comprehension difficulties read- 
ing have their source the child’s un- 
familiarity with concepts and the sym- 
bols that are used represent them. 
The business preparing children for 
reading necessarily involves the acqui- 
sition concepts occurring mate- 
rial read and the achievement 
familiarity with these concepts 
oral expression, and matter 
requires attention all grade 
levels connection with the reading 
all types material. 

There reason expect that in- 
struction language can reinforce 
the program reading helping 
increase the pupils realization 
meaning reads. early pri- 
mary grade levels many the con- 
cepts met reading should 
introduced, talked about, and clari- 
fied through oral language activities. 
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Later, possible that ideas 
read about might, for example, serve 
topics for some the conversations 
carried on. 

places emphasis all grade levels up- 
the thinking that the child should 
before expression takes place. 
carrying any functional language 
activity, ideas must carefully 
weighed and selected terms the 
purpose which the speaking writing 
Once selected, ideas must 
organized and arranged terms 
the same purpose. most impor- 
tant part this thinking concerned 
with using care about the accuracy 
content. 

This necessity thinking before 
expression takes place means that 
all functional language activities, at- 
tention must given careful plan- 
ning. group activities, such the 
making record the writing 
group letter, the teacher and the 
children should spend time deciding 
upon ideas included, how these 
ideas may best arranged, and how 
they may stated attractively. There 
good reason believe that careful 
training thinking about what 
written not only improves the con- 
tent itself, but also aids greatly se- 
curing correctness certain mechan- 
ical items, such punctuation, sen- 
tence structure, and paragraphing. 
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PRACTICAL PUNCTUATION 
JOHN MARSHALL HIGH SCHOOL, ROCHESTER, NEW YORK 


editor, who gathers the impression from the reading many manuscripts that 
“decorating with little black marks” casual done with salt shaker, this 
article seems carry correct title. 


ERHAPS the most unusual thing 
about punctuating passage 

that, rather than inserting stops 
various kinds the written work 
other people, one ordinarily punc- 
tuates his own work. Excepting such 
people teachers English, copy- 
readers, and few similar ones, who 
form comparatively small group 
the total population those finding 
necessary write, this statement 
holds true; and yet for long time 
now have overlooked this simple 
fact our teaching punctuation. 
keep this thought mind, 
can readily appreciate the incongruity 
our present methods teaching 
the art stops with respect the 
actual life situations that the pupil 
English will encounter later; for 
very few our students will ever 
later life have punctuate 
work. 


The present method its trial and 
error aspects reminiscent the 
jig-saw puzzle fad. All over the coun- 
try this winter helpless students 
English, whose thoughts they sit 
the classroom are running skiing 
skating the crunching ice 
ponds and rinks, will given some 
muscle-tingling morning such puzzle 
this decorate with little black 
marks: 

the first day one the horses 
went lame the second they lost the 


trail and wandered around for hours 
the third buffalo stampede destroved 


the chuck wagon 
pushed 


the boy girl might con- 
fronted with the task 
unraveling this one—as though they 
would ever, even their worst night- 
mare about the theme due the next 
morning, write such sentence: 


Altogether apart from supply 
timber the preservation forests 
many places desirable reduce soil 
erosion and the resultant waste 
lower lands streams channels and 
harbors make floods less frequent 
and less dangerous and help equalize 
the flow streams important for navi- 
gation power irrigation 

teacher high-school English 
expects student his classes 
write such sentence this, and very 
few ever will, and yet insist upon 
teaching the punctuation such sen- 
tences, the hope that miracle will 
somehow occur means which the 
student will able punctuate his 
own impudent phraseology. 
little like practicing the piano with 
another’s hands, believing that some- 
how the technique will transferred 
one’s own fingers. 


seem twenty years behind 
the times our teaching punctua- 
tion, and brief glance the revised 
manner teaching other subjects 
affords insight into this. Years 
ago, one the chief reasons given 
the Latinists for the teaching that 
language the schools was that 
study the principles Latin gram- 
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mar improved one’s knowledge of, 
and ability use, English grammar. 
But for some reason other the com- 
mon man’s language went changing 
willed, paying attention the 
principles ancient Rome, until such 
book “The American Language,” 
Mencken can written and 
published, and such writers Sin- 
clair Lewis and Ernest Hemingway 
can extremely significant. Conse- 
quently, the Latinists were compelled 
change their emphasis the teach- 
ing their subject. This process 
emasculation has continued until now 
there very little left Latin the 
schools except its philological relation- 
ship modern English. 
words, the high-school Latinists, find- 
ing that their method teaching the 
subject had practical value for the 
‘student, were compelled change 
their whole approach. 

come back English, similar 
situation prevails regard the 
teaching English grammar and 
spelling. casual survey the old 
textbooks indicates that English gram- 
mar was Subject those days. 
Later, somebody discovered that pu- 
pils went talking and writing and 
succeeding the world spite 
not being able recognize retained 
object adverbial clause; conse- 
quently grammar began decline 
importance such rate speed 
that was danger having stone 
hanged around its neck 
dropped the river Lethe. But be- 
fore that could happen, functional 
grammar was invented. Now take 
the damp clay the pupils’ speech 
and attempt mold into the correct 
forms, the need arises. Its place 

Herbert Read, Prose 
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the curriculum the present time 
seems assured. The revolution the 
teaching spelling parallels that 
the teaching grammar. The whole 
picture comes vividly one’s mind 
when compares the account the 
spelling matches depicted Mr. Eg- 
gleston Hoosier Schoolmas- 
the manner teaching spell- 
ing today from carefully prepared 
lists words commonly misspelled 
high-school students. 


can seen, then, from glance 
the modern method presenting 
the principles subjects other than 
proach employed these, while 
the teaching punctuation still 
cling the belief, Art for art’s sake. 

considering this whole problem 
directly the roots the matter, 
and ask ourselves this question: 
What punctuation? Then, having 
clear understanding what punc- 
tuation is, shall better po- 
sition indicate the method teach- 
ing it. 

Herbert Read, his very valuable 
book, Prose Style,” indicates 
three bases for punctuation: struc- 
ture, respiration and rhythm. the 
first, says: 

Punctuation structure logical: 
serves indicate and help the sense 
what being said. marks off the 
processes thought, outlines the steps 
the argument; fact, orders and 
controls the expression the interests 

Punctuation respiration, which 
says the most common, gov- 
erned physical ease; based 
the assumption that what read 
usually spoken. 


Bell Sons, Ltd., 1931, 47. 
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The last, punctuation rhythm, 
common only the masters Eng- 
lish prose style: Browne, Donne, Pa- 
ter. 

This statement Mr. Read sheds 
brilliant light the whole matter 
punctuation. can perceive 
once that our modern teaching 
punctuation have not even been 
careful distinguish between the 
first two methods—punctuation 
structure, and punctuation respi- 
ration—not speak the fact that 
have assumed the part the 
student clear understanding the 
logic, the correct method read- 
ing orally, given passage. For punc- 
tuation intimately bound with 
the structure any given sentence, 
and the structure sentence the 
result the writer’s processes 
thought, while the same time—as 
anyone knows who has tried write 
—aiding and modifying that thought 
comes fresh and unformed from 
the gray matter the mind. Now, 
since true that punctuation 
force and aid the shaping 
the unformed thought, little 
rash assume that one can punctu- 
ate another’s work any more than one 
can another’s thinking. ex- 
treme example this found 
the following sentence, taken from 
Mr. “High School English 

Mr. Brown brought Henry and Ar- 
thur and Peter and Charles came 
foot. 

can, placing comma before 
any one the and’s, change the en- 
tire sense the sentence. Conse- 
quently, unless the writer those 
words uses comma somewhere 
that sentence aid his thought, 
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can never know exactly what 
means. this logic carried 
its extreme limits, not true 
that could never correctly punc- 
tuate the sentences anyone else? 
Would not teachers English find 
impossible correct any theme? Yes, 
but while that true, yet there 
necessity for such far-fetched meas- 
ures. Allowing the student 
pose and punctuate his own drill work 
his study punctuation far 
possible and far practicable, 
sufficient. 

There another point con- 
sidered here connection with the 
first able grasp only the most 
elementary structure—the single word, 
for example. Instead saying, “Do 
you want for ride your 
one says, “Bye-bye?” But 
the mind develops able un- 
derstand increasingly more complex 
structure until last one reads the 
philosophers with pleasure. The 
writer, too, develops the same fash- 
ion. Generally speaking, the more 
mental maturity writer has, the 
more difficult will the comprehen- 
sion his writings; and since his 
punctuation integral part his 
thought, the more difficult will 
his punctuation, witness the writ- 
ings the above-mentioned Browne, 
Donne, and Pater. The high-school 
student, then, should asked punc- 
tuate only what most thoroughly 
understands, which would undoubt- 
edly his own writing; and yet 
are continually asking him 
tuate and unravel the thought pro- 
cesses someone who far more 
mentally mature than is. other 
words, instead teaching punctua- 
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tion sentences help the 
thought processes, are teaching the 
punctuation the sentences an- 
other whose sentence structure the 
result his own brain processes. 


The question now arises, Are 
abolish drill work punctuation, sub- 
stituting instead individual teaching 
with the pupil’s own work 
That would ideal, course, but 
unfortunately classes are too large. 
The next best thing, then, evolve 
some method drill which the pu- 
pil will forced punctuate certain 
kinds sentences, but the same 
time his own thinking and actual 
composition sentences. The fol- 
lowing examples, which were evolved 
the basis this theory, will illus- 
trate what meant: 

Write sentence which you 
name three books you have recently 
read. 

The point this test the stu- 
dent his ability punctuate cor- 
rectly the names books, but follow- 
ing the directions 
write several different types sen- 
tences, such as: 


have read the following books: ..., 


have read recently. 


Write sentence which you 
show means “that” clause, fol- 
lowing the word “bridge,” which bridge 
you crossed while recent trip. Here 
are the ideas: 


There are two bridges. 

You have crossed one them. 
One bridge crosses the Hudson. 
One crosses the Potomac. 


the student understands the di- 
rections, must write restrictive 


clause, and should have better 
understanding the term “restric- 
tive.” 


Change the idea here sentence 
direct 

Seeing the pet dog the porch 

approached, Frank called him 

name (Ranger) and asked him what 
was doing. 

single, balanced sentence ar- 
range the following items without using 
any additional dependent clauses. You 
are have two independent clauses: 

Albert Rand recognized the man. 

Bob recognized him, too. 

knew this the way they eyed 

the man advanced. 

While this direction calls for some 
knowledge grammar, there are oth- 
perhaps more suitable for the 
lower classes—which not. 


Insert the above abbreviations and 
year their proper places the follow- 
ing sentence: 

George Phillips has been resident 

Chicago since 3:00, May 19. 

Answer the following questions 
the negative, and then give additional 
information about what you did do. 

Did you close the window? 

Were you late school this morn- 

ing? 

Have you attended any basketball 

games this winter? 


answer the first question 
the student may write: “No, didn’t. 
left open.” The capital letter 


following the period, the comma after 
“No,” and the apostrophe the con- 
traction are all called for his an- 
swer. But the important point 
notice that composes the answer 
himself and punctuates his own ideas. 
simply reversing this type di- 
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rection different skill punctua- 
tion called for, as: 

For what question could the fol- 
lowing statement serve answer? 

No, didn’t shut the window. 

left open. 

These examples were tested class 
for results and found sound, and 
they have since proven excellent 
drill material. Too, they possess 
added attraction, for working under 
this method, the members class 
really concentrate, and they enjoy 
such drill far more than the old type 
dictation. 


Punctuation, then, component 
part that whole process call 
writing; first thinking, then form- 
ing those thoughts into sentences, and 
finally putting them down paper 
And since this so, must change 
our method teaching punctuation 
from the present detached manner 
one which makes punctuation 
hoped that the method suggested here 
will part answer the problem 
how that. 


BASIC PSYCHOLOGY AND TECHNIQUES 
SPELLING 


Foran 
PROFESSOR EDUCATION 
THE CATHOLIC UNIVERSITY AMERICA 
Foran’s volumes reviewing research spelling, led request for this article 
summarizing methods spelling. Here useful tool subject which demands care- 
fully planned 


were possible analyze fully 
the abilities involved learning 
activity, methods facilitating such 

learning could easily formulated. 
All subjects depend combinations 
abilities and only the more promi- 
nent factors such arrays abilities 
can readily identified. im- 
probable that exhaustive analyses 
learning processes can made since 
the learning process varies with such 
conditions the maturity the 
learner, the extent existing knowl- 
edge the subject-matter, the adjust- 
ment the task, and almost indefi- 
nitely large number other factors. 
The principal abilities and conditions 
learning may revealed quan- 
titative experimentation. Some 
these are involved most forms 
learning. Others are unique and de- 
termine the specificity the learning 
processes that involve them. 


The learning spelling involves 
ability, effort, and practice most 
forms learning. The abilities in- 
volved are undoubtedly numerous but 
correlational analyses achievement 
and studies special disability indi- 
cate that visual perception one 
the most important not the most 
important element the combination 
fected. Accuracy visual perception 
largely specific trait. Whether 
importance from the standpoint the 
educational implications. able 
see similarities and small differences 
printed word forms evidently 
the core spelling ability. Such vis- 
ual perception depends large ex- 
tent correlated kinaesthetic experi- 
ence that strengthens the visual im- 
pressions and their retention. 
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Practice essential, not only be- 
cause spelling normally involves writ- 
ing, but also because visual discrim- 
ination developed the combined 
activities noting and copying the 
letters their proper order. 
clear from general principles and spe- 
experimentation that writing and 
tracing are the actual means learn- 
ing spell, for visual perception pro- 
vides only for the apprehension the 
word, not for its reproduction. When 
adequate background word-expe- 
rience has been developed, visual per- 
ception can employ the products 
earlier learning without immediate 
dependence the former auxiliaries. 
The disposition left learning not 
image belonging single sensory 
sion from visual, kinaes- 
thetic and auditory images, and the 
whole welded together. follows that 
all forms presentation are needed 
form adequate representation 
word. 

Such considerations indicate many 
the features effective instruction 
spelling. From the nature the 
abilities involved becomes clear 
that vivid presentation the visual 
form the word, pronouncing it, spell- 
ing the letters, and directing attention 
their order are required. Words 
having the same letter combinations 
should taught together, because the 
several illustrations the common 
element will intensify the impression 
and contribute economy learning 
and teaching. follows, too, that 
since each pupil’s difficulties are his 
own, the test-study method more 
effective procedure than the study-test 
method. The evidence regarding the 
values several techniques con- 
flicting. would appear, however, 


that syllabication should confined 
the longer words, due care being 
exercised that the pupils learn the 
word whole; that small number 
rules taught inductively the need 
arises not only helpful but neces- 
sary; that any presentation the word 
that mutilates its normal appearance 
will not helpful and may prove 
hindrance. But all such tech- 
niques presentation can only pro- 
vide pupils with adequate stimuli for 
the learning pupil activity that 
nothing can replace. 

There are least three conditions 
effective 
motivation, and amount. The amount 
practice has generally been ample 
but the value any amount prac- 
tice does not depend such factor 
but the other conditions. 
perhaps due extensive amounts 
practice that lacked purpose that some 
distaste for spelling has arisen. The 
amount practice any form 
learning minor factor the econ- 
omy learning and the degree re- 
tention. only when practice 
animated with purpose and guided 
suitable methods that vields im- 
provement. 

Because the nature the learn- 
ing process and the normal use made 
that the words learned 
written, pronounced, spelled silently, 
spelled aloud, and experienced 
variety ways that the impression 
created not dependent any single 
form association. All such activi- 
ties presume guidance afforded the 
meaning the word. able 
spell words whose meanings are un- 
known would doubtful asset 
most walks life. 
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cording word-difficulty, and since 
this varies with individuals, the test- 
study method proves not only more 
economical but also more conducive 
the development responsibility 
pupils for the improvement their 
work. 

learn, and all instruction 
vide for reviews, timed according 
need rather than according the 
endar the course study. Review 
work should with the 
teaching new words. should not 
distinct part the program, iso- 
lated placement and wholesale 
extent. small amount matter 
thoroughly learned more valuable 
than smattering indifferently learned 
for the impressions having the least 
strength are the first forgotten. 
The introduction new words 
hardly justified until there adequate 
mastery those that occur more fre- 
quently and accordingly are the more 
important. Any method teaching 
spelling that confined the daily 
lesson and neglects those previous 
lessons that have been forgotten can 
never successful method any 
reasonable standard educational 
values. Extensive remedial programs 
reveal mismanagement instruc- 
tion since effective methods would 
have arrested the forgetting its 
early stages. matter com- 
mon observation that many pupils 
least average ability cannot spell 
large numbers the most commonly 
used words although they may able 
spell those that have been taught 
recently. Such failures combine 
reviews and instruction indicates de- 
plorable teaching regardless how ef- 
ficient other phases instruction 
may be. 
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The learning spelling supposes 
not only opportunity and ability but 
also such incentives are necessary 
furnish practice with objectives 
not effective. The social and business 
values spelling are too remote 
impell elementary school pupils de- 
vote the effort this subject that 
needed. common criticism spell- 
ing instruction based the passive 
attitudes tolerated. Games, competi- 
tions, records the progress in- 
dividuals and groups, are all devices 
for the stimulation the effort neces- 
sary learn this and other subjects. 
The skillful management incentives 
unquestionably more important than 
technique instruction but all advan- 
tages should accumulated the 
training provided develop spell- 
ing ability and the by-products in- 
telligent self-activity. 

Spelling instruction can made 
more effective than is. Its 
sion the curriculum entitles spell- 
ing the attention those concerned. 
not only subject which skill 
must developed but also the means 
education. Ability other activities 
such composition assumes founda- 
tion the lower-order habits without 
which any development those rest- 
ing upon them impossible. From 
the standpoint the general aims 
education, there can 
tion for minimizing the significance 
any activities which the whole 
personality engages. Nevertheless, re- 
cent measures the efficiency spell- 
ing instruction produce serious mis- 
givings regarding the extent which 
the art teaching has profited from 
the science education during the 
past twenty-five years. 
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IMPROVED TEACHER EDUCATION BASIS 
FOR BETTER TEACHING 


Brown 
SUPERINTENDENT SCHOOLS, NEEDHAM, MASSACHUSETTS 


Brown here supplies the broad view and basic philosophy needed all who teach, 
direct train teachers. 


believed that many problems 
connected with the improvement 

teaching may approached 
through consideration effective pro- 
cedures educating teachers for 
their work. This not the only ap- 
proach, but one the most im- 
portant and one which will far 
toward solving the question desir- 
able methods teaching. The tech- 
nique teaching rests upon two- 
fold foundation. teacher has 
philosophy education and must 
osophy life. Out the teacher’s 
philosophy education comes his 
theory teaching. Whatever does 
the classroom constitutes his tech- 
nique teaching and that will always 
education and his theory teaching. 
All three are part sound teacher 
education. Whenever any one 
these elements effective teacher 
education omitted just that ex- 
tent will the teacher’s preparation 
lack appropriateness modern 
conditions. 


Desirable Qualifications Teachers 
Basis for Teacher Education 


sound for determining 
what the functions and outcomes 
teacher education ought can 
what teachers ought accomplish. 
That teacher may regarded most 


who realizes the best 
manner the lives children ac- 
ceptable objectives education. 
Clearly, then, the aim teacher prep- 
aration should produce teachers 
who are capable such type 
guidance pupil life school that 
they bring reality children 
soundly conceived aims pupil edu- 
cation. The nature these objec- 
tives, course, not yet entirely 
clear, for there not yet complete 
agreement among students this 
problem. the other hand, can 
said with equal assurance that 
philosophy education emerging 
which implies theory and tech- 
nique teaching. has good many 
manifestations the present time. 
throws good deal light upon 
the desirable qualifications teach- 
ers. the basis the objectives 
which children should attain under 
the guidance teachers, possible 
infer somewhat accurately what 
teachers should and what they 
should able accomplish. 
least such reasoning tends clarify 
the problem teacher education, 
helps indicate desirable trends and 
makes possible experimental pro- 
gram the preparation teachers. 
These desirable teacher qualifications 
may accepted the values which 
teacher education may seek attain. 

Every teacher should have that 
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richness personal life which im- 
plied functioning liberal 
tion. preparation should put es- 
pecial emphasis upon understand- 
ing contemporary institutions and 
problems American and world life. 
should emphasize acquaintance 
with such selected fields 
material will make the individual 
educated man woman. lib- 
education, however, includes more 
than merely scholar’s erudition 
the arts and sciences. The liberally 
teacher needs know the 
world today and active 
participant its affairs. effective 
teacher must have that quality and 
richness personality which enables 
him live the high plane dy- 
namic and creative action which 
makes his life career productive 
furthering the highest ends civiliza- 
tion. Teachers need have well-de- 
veloped attitudes the fields con- 
duct, restraint, appreciation, refine- 
ment, and taste, which are character- 
civilized living and which 
ought belong good citizenship 
the modern world. 

quires leaders and the preparation 
the teacher fits him particularly 
order his life that may effective 
Teachers are under obligation this 
respect, for they understand the na- 
ture democracy and the need that 
people should participate its affairs 
without prejudices and with attitudes 
intelligence. For all these rea- 
sons teachers must understand cur- 
rent trends present-day society and 
desirable new trends which ought 
set motion. This should include 
understanding new programs 
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social amelioration and reconstruction 
which are now progress which 
ought initiated. Teachers ought 
vision desirable social goals and 
aid their attainment. They need 
have clear comprehension cur- 
rent social, political 
problems and their significance. 


All this large order but 
all implied the liberal education 
the teacher. is, course, im- 
possible complete attainment the 
present time. does represent, how- 
ever, one the desirable goals 
teacher education which must at- 
tained sooner later public educa- 
tion expects attain the objectives 
which are assumed its functions. 


Curriculum Materials and 
Background 


Appropriate command materials 
and suitable background scholar- 
ship are essential for any teacher re- 
gardless the kind school which 
may teach. the case the 
teachers college student, subject-mat- 
ter conceived all the activities 
which participates and all the 
materials which uses. This ele- 
ment the curriculum 
closely integrated with the work 
education which all students will 
engage. Curriculum materials the 
case pupils elementary sec- 
ondary schools may well defined 
the actual culture materials pupil 
education: the experiential 
the assimilative experience pu- 
pil growth, and learning. 
Subject-matter this field not con- 
learned. Whatever studied 
the teachers college student should 
considered only response ac- 
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tual need managing some situation 
which arises the teaching chil- 
dren. This conception 
matter properly interpreted gives 
place the for 
preparation. 

The method approach here sug- 
gested for teacher education institu- 
tions that which the initial 
study teaching content under- 
taken teachers college students 
through consideration the mate- 
rials the elementary the second- 
ary school. children’s materials 
are considered actual connection 
with the teaching situation 


training schools with which the stu- 
dent actually confronted the 


time, the need for broader command 
materials realized. This need 
furnishes intrinsic type motiva- 
tion and provides the impulse which 
sends the student voluntarily fur- 
ther background study for enriching 
his own materials for actual and im- 
mediate use the situation with 
which confronted. Students 
thus far back into advanced 
materials, but only far, the need 
seems require. Their own concep- 
tions and their own general education 
are greatly enlarged the cultural 
aspect the curriculum 
which furnishes broad orientation and 
extensive marginal materials. 


Under these conditions 
lieved that less specific study teach- 
ing content necessary the part 
teachers college students. The 
broad cultural background ought 
make students more resourceful 
gaining command materials. 


They should acquire high degree 
independent study ability. This plan 
discounts the older procedures 
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under which students spent several 
years liberal arts study sub- 
and then took the considera- 
tion curriculum materials and spe- 
cial methods teaching the subject. 
This liberal arts study science, his- 
tory, mathematics and other subjects 
\.as supposed provide both the gen- 
eral cultural background and the basis 
for teaching materials which 
required. The procedure suggested 
this article the exact opposite 
that plan. 


Under the traditional liberal arts 
which 
vails most teachers colleges the 
present time, would required 
that student preparing teach 
chemistry secondary school should 
study successive courses general 
chemistry and qualitative analysis, 
quantitative analysis, chemis- 
try, physiological chemistry, physical 
chemistry and perhaps other highly 
technical courses chemistry. This 
series courses would require four 
for its completion the end 
which time the student would well 
qualified technical chemist. 
would then take course meth- 
ods teaching chemistry and follow 
that semester practice-teach- 
ing chemistry. recent years 
most teachers colleges, except those 
one section the country, have be- 
come accredited liberal arts col- 
leges and the requirements ac- 
associations with reference 
the preparation that high-school 
teachers shall have, they have pro- 
vided traditional liberal arts prepara- 
tion for teachers. The result that 
the science preparation 
school teacher teachers college 
well liberal arts college 
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poorly suited the needs modern 
science teaching the secondary 
school. The usual liberal arts prep- 
college aims specialization 
technical chemistry and not 
teacher’s background that science. 
The requirements majors and mi- 
nors, now constituted, make nar- 
row specialization imperative the 
part the student rather than 
broad study science which empha- 
sizes the relationships between the sci- 
ences. Students study the technical 
specialist’s science and not the teach- 
er’s science. The result poorly 
prepared teacher, who does not have 
command the science materials 
suited the secondary school. 

The approach the preparation 
teacher science advocated this 
article would avoid the 
the traditional approach. Students 
would begin with study the sci- 
ence program the secondary school, 
say chemistry, find there the prob- 
lem the need for further background 
chemistry and pursue that problem 
until sufficient understanding chem- 
istry for all teaching purposes ac- 
quired, with all study chemistry 
pursued response need and 
vital connection with teaching situa- 
tion which the student placed. 
The scholarship teacher prepared 
this manner would less exten- 
sive than that acquired under other 
scholarship which would functional, 
for the reason that would ac- 
vital connections and would 

Rugg, Harold. 
America, pp. 380-397. 


Rugg, Harold. 
New York: The John Day Company. 1933. 


Teacher and Educational 


include great wealth material es- 
pecially adapted the enrichment 
the life adolescent youth, which 
every way worthy purpose 
scholarship any other aim. 

This program teacher education 
devoting large block 
time the teachers college curricu- 
lum the cultural background studies 
apart from the study education, 
subject-matter background for 
curriculum materials student 

These cultural background 
would deal with modern 

and cultures other 
contemporary nations peoples, 
history civilizations and cultures 
past ages, problems and issues 
current American and world civiliza- 
tions. The creative and appreciative 
arts would find large place such 

program. science its 


teaching. 
subjects 
American 
civilizations 


relation life and contemporary 
civilization would studied all 
students. Physical education would 
given more time, but would cen- 
ter around games, dancing, pageantry. 
dramatics 
Study the fine arts meanings, 
values and appreciations—and world 
history literature and the fine arts 
would receive great deal atten- 
tion. The psychology peoples 
their attitudes, beliefs, 
thought would studied. Open 
forum discussions would receive 
great deal 

substantial grounding the ba- 
sic philosophy education above 
and such educational 


Culture and Education 


New York: Harcourt Brace and Company. 1931. 
“Education for the New Social 


The Great Technology, pp. 257-280. 


This program, sketched this paragraph, 


summary the type education 2nd teacher preparation advocated Rugg these two 


references. 
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science aids making appropri- 
ate choices essential founda- 
tion for intelligent and defensible 
theory and effective technique 
teaching. This characteristic repre- 
sents basic requirement the pro- 
fessional education teachers and 
designed produce teacher who 
self-guiding individual capable 
constructive, independent thinking 
concerning teaching problems—an in- 
dividual who able originate pro- 
cedures teaching suit the situa- 
tions with which from time time 
that deemed one the short- 
comings most the young, super- 
ficially prepared teachers the pres- 
ent day. creative teacher greatly 
desired; such teacher should 
have adaptability and open-minded- 
ness new theories and new develop- 
ments education and teaching; 
such teacher must possession 
guide his practice. needs 
able think terms sound 
theory. Technique will consistent 
and well-formed only when based 
however, not desired; but teacher 
who only technician without 
valid theory teaching equally un- 
desirable. There escape from 
the conclusion that the only produc- 
tive basis for the technique teach- 
ing sound body theory and 
principles grounded consistent 
philosophy education. This one 
the most essential characteristics 
professionally educated teacher. 

Education the Central Core the 


Teacher Education Curriculum 


The work education teachers 
college should constitute central core 


activities and materials all inte- 
grated into one professional activity 
and extending throughout the entire 
four years the curriculum. The 
participation the training schools 
and the work the college classrooms 
would along together not paral- 
lel activities but components 
single enterprise. The study ap- 
propriate subject-matter would begin 
the outset and would along par- 
allel with work education but 
closely related that the two would 
really components single more 
comprehensive activity. Thus, the en- 
tire curriculum would become series 
activities and enterprises organized 
around single central objective with 
the work education constituting the 
central, dominating and integrating 

The work education thus organ- 
ized would include appropriate aspects 
giene and personality development, 
theory and principles teaching, 
classroom organization, mental and 
achievement testing, curriculum mate- 
rials, technique teaching, philoso- 
phy education, modern schools and 
their program and organization and 
student teaching. 

These types work, however, 
would not appear separate courses. 
Appropriate phases education would 
studied the work progresses, but 
the type material studied 
any one time would determined 
wholly the needs students 
their growth and development, and 
particularly needs arising from 
their participation the work the 
training schools. Education would 
looked upon single comprehen- 
sive field study containing many 
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aspects rather than group 
isolated, unarticulated individual 
courses. All the work would appear 
continuous unified sequence 
which experience would promi- 
nent element and which, also, 
would evolve consistent philosophy 
education, which would rounded 
out into consistency the end. All 
the materials which would constitute 
the work education and its organ- 
ization would all times grow out 
the expanding experience the stu- 
dent working with instructor-su- 
pervisor his participation the 
life the schoolrooms the training 
schools. All college class work 
education would find its point de- 
parture and its basis for organization 
the actual schoolroom life the 
children the training schools. 


all this work education prob- 
lems and enterprises would the ba- 
sis for study. The library, laboratory 
and discussion method would predomi- 
nate but the laboratory this case 
would the schoolrooms the train- 
ing schools. Subject-matter educa- 
tion would not assigned advance 
learned but would studied 
students when needed for carrying 
some enterprise the training 
school and when needed order 
better manage situation with 
which the student confronted the 
time. 

This professional study and partici- 
pation, arranged courses each 
running through year, might or- 


ganized follows: (a) freshman 
vear: preliminary consideration 


the organization and purpose the 
American educational system, with 
survey teaching fields, including 
constant observation and non-teaching 
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participation accompanied study 
appropriate subject-matter, the need 
for which has been recognized this 
experience; (b) sophomore 
study the psychology learning 
and the theory teaching, with con- 
stant participation group and in- 
dividual living children school 
and outside schoolrooms, accom- 
panied continued study subject- 
matter under the impulse recog- 
nized needs; junior year: study 
the psychology and practice 
teaching, testing and classroom organ- 
ization, with constant and continued 
preliminary teaching, accompanied 
continued study subject-matter and 
techniques teaching response 
felt needs; (d) senior year: study 
classroom organization and technique 
teaching, with constant responsible 
student teaching, 
study subject-matter and especial 
consideration curriculum materials 
needed for teaching purposes. 

During these four years the study 
curriculum materials and appro- 
priate background studies would 
forward constant connection with 
experience. This work would occupy 
block time students’ daily 
schedules. They would study mate- 
rials appropriate some grade the 
elementary school or, under the pres- 
ent organization schools, subject 
materials several teaching fields 
the secondary school with some spe- 
cialization one field. 

Implications the facts social 
psychology have been interpreted 
social philosophers who have made 
penetrating analyses present social 
conditions and the trends civiliza- 
tion. some degree they indicate 
what the civilization the future 
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ought order satisfy human 
needs the greatest extent and thus 
attain the goals social progress. 
essential that teachers should have 
wide acquaintance with this type 
material. desirable that the cur- 
riculum public education should 
provide for the creation and the devel- 
those social traits which are 
fundamental the forward movement 
contemporary civilization desir- 
able directions. 

seems very clear that this 
kind reasoning may found prom- 
ising material for deciding what 
riculum constituents should the ba- 
sis program teacher education 
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which, through its effects children 
the schools, will carry civili- 
zation forward desirable goals and 
thus effect fundamental social recon- 
struction. this kind thinking 
found the best basis for improvement 
methods teaching public 
school systems. This kind pro- 
gram contemplates new race 
teachers whose methods rest upon 
sound foundation genuine culture 
and whose procedures teaching are 
based upon broad social philosophy 
education which gives direction 
the teachers’ life citizen the 
modern world and his activities 
guide appropriate education 
children and youth. 


THE DAY NURSERY AND THE NURSERY SCHOOL 


NEW YORK CITY 


training and care the 

preschool child today vital 

problem. The realization the 
these early years de- 
termining the life the future adult 
has brought the preschool child into 
the foreground. Both the Nursery 
School and the Day Nursery deal with 
the child during these formative years, 
the age range extending from eighteen 
months six years. But Day Nur- 
sery and Nursery School are not syn- 
onymous terms. This mistake, how- 
ever, too often made. brief dis- 
their distinctive roles, 
well the history and value each 
institution, may serve clarify the 
existing confusion. 

The two institutions are essentially 
different both function and goal. 
The Day Nursery assumes wider re- 
sponsibility for the welfare the in- 


dividual child. This due the 
fact that the Day Nursery child 
drawn from specific class—the un- 
derprivileged. The Nursery School, 
the other hand, deals with children 
all classes. Its purpose give 
intelligent group care preschool 
children. The idea that youngsters 
are better off playing with their con- 
temporaries under trained teachers 
than playing alone with individual 
supervision. its aim, then, the 
Nursery School educational the 
broadest sense the word. 
Originally the term Nursery School 
was used England, where Margaret 
MacMillan started her experiment 
Deptford, slum section London. 
Miss Grace Owen was instrumental 
bringing this English Nursery School 
the United States, where has un- 
dergone considerable modification. 
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first, the term was used mainly 
Teachers College, New York, and did 
not extend the kindergarten de- 
partment. has now been adopted 
different preschool education cen- 
ters and includes the whole age range 
children from eighteen months 
six years. 

the United States the Nursery 
School can divided into four main 
types: The large 
run educational centre, includ- 
ing model school for children. 
The school run individual 
teacher for profit, which may may 
not include few students training 
teachers. One run and financed 
church similar organization. 
school for the poor child definitely 
part some welfare organization. 


The first type Nursery School 
mainly for the prosperous child. 
charges high tuition. However, 
few children who cannot afford the 
regular tuition are accepted schol- 
arship basis. This Nursery School 
one part training center for 
teachers. may connected with 
may under the same roof 
private school for older children. 
other words, there distinct 
pattern. Nor, for that matter, 
uniform system use. Since, how- 
ever, the majority teachers graduate 
from one these larger training cen- 
ters, they set the pace for all nursery 
school education. Generally speaking, 
the building adequate and well- 
equipped. 

Under individual teacher the 
Nursery School may simple af- 
fair small training center. Some- 
times the teacher runs the school 
her own home, very often small 
apartment with garden. Under 
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these circumstances more difficult 
grade the activities for the different 
age groups. This school often han- 
dicapped lack equipment and 
insufficient staff and unable give 
proper variety activities over 
period years. But since much 
less costly than the first type described 
attracts the child from the family 
moderate means. 

The third type also for the mid- 
dle class child. differs from the 
second primarily its management. 
The staff engaged the church 
similar organization which finan- 
cially responsible. Probably the price 
tuition does not cover the expense 
involved. From the educational stand- 
point these two latter types Nur- 
sery Schools may less progressive. 
However, fixed rule applies all, 
their standards vary widely. 

Then there the Nursery School 
for the poor child. There consid- 
erable variation here too. The Federal 
Nursery School has sprung since 
the depression, relief measure 
both for children from families sub- 
sidized the government and for 
teachers out employment. Usually 
complete unit with its own staff, 
although may housed social 
service organization. This Nursery 
School financed and managed the 
state. But there are other Nursery 
Schools financed private charity 
the settlements and Day Nurseries 
themselves. this case they control 
only the preschool educational depart- 
ment. The teachers are sent from 
large training school; sometimes the 
social service agency also used 
the students for their practice teach- 
ing. any rate, the Nursery School 
supervised the training center. 
This dubious arrangement for 
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Day Nursery causes division 
authority. Unless the Supervisor 
can guide the educational policy 
well the rest the program 
difficult for her responsible for 
the whole Day Nursery. The impor- 
tance her competence this respect 
will discussed later. 

The purpose the Day Nursery 
entirely different from that the 
Nursery School. primarily in- 
tended care for the children 
working mothers. Exceptions are 
made for other children deprived 
their mothers’ supervision because 
her sickness, absence from home, and 
forth. But every case the Day 
Nursery accepts only poor children 
and therefore definitely part 
social service program. 


Although there were sporadic ef- 
forts elsewhere, our Day Nursery 
said the outgrowth the French 
cradle. The first Day Nur- 
sery the United States was founded 
the Nursery and Child’s Hospital 
New York. The oldest Day Nur- 
sery still existence Troy. The 
spread Day Nurseries was rapid 
this country until the depression, 
when many were forced close. 
There are now approximately six 
seven hundred throughout the country. 

Day Nursery may very back- 
ward institution very progressive 
one. Those which include Nursery 
Schools usually have high standards 
other respects. But this not the 
only educational program possible 
advanced Day Nursery. Some- 
times the Supervisor herself prefers 
guide the policy. Under these cir- 
cumstances she will choose her own 
teachers and plan the program. 
accomplish this she must highly 
capable individual. fact, without 
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going into details may said thai 
the Supervisor the most important 
person the Day Nursery. Unques- 
tionably she herself enlightened 
she will select her personnel carefully. 
This applies not only the teachers 
but the rest the staff well. 

must remembered that Day 
Nursery responsible for its children 
from every angle. This means 
ical care, both habit-forming and rou- 
tine. The mother, hurrying off 
work the morning, does not have 
time give proper attention her 
child. This duty, then, falls the 
Day Nursery. But not every Nursery 
School teacher willing supple- 
ment this physical care. Hence, the 
Nursery School does not always give 
best results the Day Nursery. 
Then, too, the families must dealt 
with. This requires certain amount 
social service training which not 
ordinarily included the currieulum 
Nursery School training centers. 

The Day Nursery can roughly 
divided into four departments. First, 
general care, meaning the day’s sched- 
ule eating, sleeping, and playing. 
Then comes education, matter what 
theory used. Third, the health pro 
gram, with its many subdivisions, such 
medical, dental, and other care pro- 
vided the particular Day Nursery. 
Last, the study the child’s back- 
ground, including the family and 
home conditions. Why, then, should 
Day Nursery called Nursery 
School just because its educational 
show, the excellence Day Nursery 
not dependent upon whether 
houses Nursery School not. 
make this claim limiting the scope 
the Day Nursery. 

Briefly, there are three main differ- 
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ences between the Nursery School and 
the Day Nursery: the age range 
the children, the group served and 
the emphasis. The Nursery School 
eighteen 
months and six years age. The 
Day Nursery starts nine months 
even earlier. Although the children 
out school six, they often con- 
tinue their contact with the Day Nur- 
sery for years. Sometimes they come 
for lunch and afternoon recreation. 
they join the activities, such 
clubs, health work, and forth. 
for the group served, the Nursery 
School intended for children from 
all walks life, while the Day Nur- 
sery limits itself those low eco- 
status. regard the em- 
phasis, the Nursery School educa- 
tional but the Day Nursery sub- 
stitute day home and social agency. 

true that both cases the 
children gain more than they would 
home. For although the purposes 
the Nursery School and the Day Nur- 
sery differ, rightly developed each 
specially designed for the small child. 

The Nursery School encourages in- 
dependence young children. They 
learn great deal for themselves. 
Provided this training not undone 
home, will help the child face life 
with more assurance. 
children learn use various materials, 
such clay, crayons, and tools. This 
should stimulate any child amuse 
itself. Even more important, learns 
along with its contemporaries. 
Undoubtedly this social signifi- 
eance its future. Lastly, learns 
play with the minimum adult 
supervision. 

But the influence the teacher can- 
not discounted. Her objective at- 
titude far better for the children 
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than the possessive tendency nurse 
governess. Under the constant care 
special person the child’s affec- 
tion too often weaned from its pa- 
rents. Its loyalty divided because 
loves the nurse and its mother too. 
This can cause child much unneces- 
sary misery which Nursery School 
prevents. This assuming, course, 
that the child does not, addition, 
have nurse governess. me, the 
greatest boon the Nursery School 
that gives the respite the mother. 
helps provide all children with 
intelligent care. Whether intention- 
ally not, means closer com- 
panionship between mothers and their 
children. this not worth while from 
every viewpoint 

for the Day Nursery, 
even greater significance the child 
serves. These children come from 
crowded homes without space which 
play. the Day Nursery they 
have better chance develop norm- 
ally. Fresh air, good food, and daily 
nap help develop their small bodies. 
Under the careful guidance the 
teachers their minds expand. Besides, 
the Day Nursery child taught table 
manners and social habits which are 
not usually included their home 
training. word, the child 
looked after physically, mentally, and 
socially. Surely these children, with 
their backgrounds stress and pov- 
erty, need such care above all others. 

Unquestionably both these move- 
ments, thus defined, have their place 
the world today. fact, both 
should more widespread. That 
many schools are faulty goes without 
saying. also true that they should 
chosen carefully for the individual 
child. But such factors not detract 
from the worth the idea whole. 
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UBLIC school authorities have 

late years come the convic- 

tion that the most significant and 
all odds the most difficult problem 
now facing the schools that de- 
veloping such understandings and at- 
titudes the minds and hearts the 
young will make for better living 
together adult social relationships. 
not enough for the schools 
turn out scholars; produce success- 
ful men business; educate for 
promote vocational effic- 
iency; safeguard physical and men- 
do, try do, various things for 
individuals, individuals. What 
happened Wall Street, 1929, and 
what now happening interna- 
tional relations abroad prove that edu- 
cation, thus conceived, adequate 
insurance against grievous societal ills. 
insure wholesome living together, 
intra-nationally 
education must concern itself increas- 
ingly with society and society’s needs. 
The schools will. continue, rightly 
enough, try attain the aims men- 
tioned above. But more particularly, 
the schools will and must aim turn 
out young people who have the ability 
and the disposition shape and man- 
age social order that more demo- 
and more peculiarly Christian, 
than any that now obtains. Public 
school authorities are today address- 
ing themselves this task. Educa- 
tional periodicals are filled with dis- 
cussions things political, social, and 
economic. And the school teacher 
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hears, every hand, that must 
leave his ivory tower, soft-pedal the 
teaching subjects that are safe, sane 
and orthodox, and deal realistically 
with issues and problems that are very 
troublesomely alive. Some teachers, 
here and there, are actually trying 
this. Others, many others, are hold- 
ing back, fully conscious that such 
teaching may well stir dark sus- 
picion parents’ minds. there 
ground for this apprehension? Con- 
sider. 

The teacher who tries deal real- 
istically with the American social or- 
der must acquaint his students with 
the actual workings democracy, be- 
cause democracy the accepted Amer- 
ican way life. will teach- 
ing well when stresses the high- 
lights democracy’s story, brings 
into the clear every illustration the 
triumph the ideal, does 
everything possible cause his stu- 
dents understand what democracy 
really means, and appreciate that, 
rightly managed, offers assurance 
more liberty, more social justice, more 
shared prosperity for all, than any 
other societal scheme. far, good. 
But the same teacher will teaching 
poorly, unless, the same time, 
points out that the ideal and the re- 
ality are two different things. Democ- 
racy way life one thing. 
that the American people, theoret- 
ically and legalistically, are whole- 
heartedly committed. But democracy 
practice, something else. The 
behavior the American peo- 
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ple marked various weaknesses 
that operate make democracy just 
another Greek derivative. like 
believe that America politically 
democratic. is. But our polit- 
ical democracy not functioning too 
well because: (1) too many are 
deplorably disinterested 
(2) too many display abysmal 
ignorance concerning political issues 
and problems; (3) too many 
seem willing choose 
leaders, persons who are not superior, 
put mildly; (4) too many us, 
this government of, and by, and for 
the people, refuse obey the laws 
that we, the people, fram- 
ing. And that not all. theory 
subscribe social democracy. Ac- 
tually, however, and all too frequently, 
note out-croppings religious big- 
otry, race prejudice, snobbery, per- 
fervid nationalism the chip-on-the- 
shoulder variety—anti-social emotion- 
alized attitudes that shape our beha- 
vior, and effectually prevent from 
living together well. Nor that all. 
must match economic with political 
and social democracy. must fash- 
ion, best can, world work 
which liberty, this time economic 
liberty, will equitably shared. This 
have not done. This have not 
tried do, seriously, until very re- 
cently. our failure can traced 
partly the fact that have lacked 
the understandings necessary make 
economic democracy work; but more 
particularly the fact that have 
been motivated too largely business 
relationships certain undemocratic 
and unchristian attitudes, notably that 
greed. Thus brief listing our 
delinquencies and derelictions. 
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Now obviously the teacher who 
handles civic education realistically 
must attempt, through education, 
rightly conceived, eliminate such 
shortages. Expressed positively, 
must attempt develop those under- 
standings and those attitudes that will 
result, hopefully, better democratic 
behaviors. must convince his stu- 
dents that democracy fool-proof 
proposition. They must made 
realize that better living together 
the democratic way calls for more 
cial intelligence and for better inter- 
group attitudes than now widely ob- 
tain. And this means the organiza- 
tion program civic education, 
for the young, that purposive and 
thoroughgoing. intimated above, 
school authorities have become con- 
scious the need for such program, 
and are experimenting here and there. 
But the movement advances slowly be- 
cause the fear that school patrons 
will view with alarm educational 
development this sort. They will, 
all too frequently. adult commu- 
nity that requires its teachers take 
oath insurance against the teach- 
ing Communism will rise 
its hind legs and teacher, 
attempt develop economic intel- 
ligence, presumes explain his 
class what Communism means. 
adult community made one hun- 
dred per cent Americans will execute 
the same maneuvre teacher, deal- 
ing with the problem lawlessness, 
exposes the fact that the American 
people are notoriously lawless. 
self unaware the compelling neces- 
sity for more and better educa- 
tion for itself, will disposed look 
with disfavor civic education 
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the schools. 
done, the school patrons are the bosses. 


When all said and 


They pay the bills. And they have 
been known, step hard 
teachers whom they suspected 
playing hob with the palladium our 
liberties, and the pandemonium our 
civilization. Teachers know this, full 
well. 

Now the adult education movement 
growing rapidly. And that good. 
But the purpose this article 
attention the need for more 
adult education special type. 
eall adult civic education. And 


use the stock term—that aim devel- 
oping better civic understandings and 
better civic attitudes. Such courses 
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should organized the country over. 
American adults need this kind edu- 
cation for themselves. The need in- 
deed imperative, democracy 
function effectively. But more particu- 
larly—and this the point stressed 
adults need 
this kind education order make 
them understanding with respect 
what school authori- 
ties, conscious their obliga- 
tions, are planning do. Civic edu- 
cation for adults and civic education 
the schools must develop apace. 
Otherwise the teacher the young 
who aims develop better citizenship 
through education, will find that 
cannot many things that knows 
ought do. 
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Education and Social Trends. 
Raleigh Schorling and Howard McClusky. 
The World Book Company, Yonkers-on- 
1936. 154 pages. 


This provocative little book and 
one that will indicate many the way 
toward deeper understanding this 
changing world which live. Cer- 
tainly today almost never before the 
schools are faced with the task making 
well-informed decisions. Recent changes 
our ways living together, atti- 
tudes and ideals well customs and 
institutions, point unmistakably certain 
present trends social forces that are 
creating new and pressing problems for 
education. Eleven major topics are dis- 
cussed and these include such pertinent 
items (1) the widening gap between 
our wants and our ability satisfy them, 
(2) the concentration economic control 
without corresponding acceptance 
social responsibility, (3) the weakening 
the controls for the integration per- 
sonality exercised religion and the 
home, (4) the shifting character the 
population, (5) the clash world ideals, 
with its implied threat American de- 
mocracy, and (6) the discovery the 
public school numerous pressure groups 
instrument for the control the 
ideas children. 

their treatment the problem 
our wants and our ability satisfy them, 
the authors present brilliant and well- 
documented chapter. Some rather search- 
ing criticisms number the more 
popular share-the-wealth dreams are made 
and the opinion expressed that the 
real need troubled and highly mech- 
anized America more goods, and better 
goods, reduced prices for the consum- 
ers. The authors believe that this can 
accomplished without any change 
the wage level. They hold that the sav- 
ings and improvements that have come 
and will continue come through tech- 
nological progress will lower the cost 
production and distribution that the 


consumer will find himself able satisfy 
more and more his increasing wants. 
This, course, depends entirely the 
premise that the savings are passed 
the consumer and are not dissipated 
through other channels. The diverting 
too large portion the income the 
few into capital goods mentioned 
contributory cause our periodic slumps. 
The book will make efficient guide book 
for study and discussion groups who seek 
enquire into the great social and eco- 
problems the age.—WILLIAM 
Sears, Department Vocational Edu- 
cation, New York University. 
* * * 

Readings Educational Psychology. 
Edited Charles Skinner. Farrar and 
Rinehart, Inc., New York. 1937. 630 pp. 


Readings Educational Psychology 
compilation the best available mate- 
rial harmony with the soundest the 
recent trends the field educational 
psychology. Professor Skinner has en- 
listed for his contributors twenty-seven 
American educators psychologists 
from twenty-four 
located seventeen states and the 
Province Ontario. Dr. Skinner has de- 
signed this very complete volume and his 
plan sets forth introduction and five 
major sections. After Professor Knight’s 
(University Iowa) brilliant introduc- 
tion there section entitled Founda- 
tions. This section contains two com- 
plementary views. Dr. Gengerelli (Uni- 
versity California Los Angeles) con- 
tributes the readings giving the biological 
and physiological foundations behavior, 
while Professor Stroud (Kansas State 
Teachers College Emporia) presents the 
readings the sociological foundations 
human behavior. Sections follow Growth 
and Learning, Individual Differences, Per- 
sonality and Adjustment, and Viewpoints 
Educational Psychology. Educational 
Trends (Vol. pp. 20-27, 1934) lists 
number new viewpoints that have grown 
out recent research and experimental 
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studies. 
clude: 


marked tendency away from the 
emphasis heredity general and 
instincts particular. 

Less emphasis the so-called laws 
learning important topic edu- 
psychology. 

tendency away from the purely 
psychological and more emphasis 
the educational aspects the subject. 

Increased emphasis the topic 
growth. 

More attention motivation and 
adjustment. 


effort apply psychological 
principles the methods and materials 
the classroom. 


Dr. Skinner’s compilation readings 
follows very closely these recent trends, 
and teachers education will find the 
book very comprehensive and efficient 
one. Suitable supplementary readings are 
not had many libraries, or, 
they are catalogued, they are difficult 
obtain and locate. chart the end 
the book correlates the material these 
readings with over thirty the basic 
School Education, New York University. 

* * 

Growth English, Ninth Year. 
Burton Fowler, Headmaster, Tower 
Hill School, Wilmington, Delaware, and 
Mabel Simpson, Director, Elementary 
Grades, Rochester, 464 pp. Newson 
Company. New York. List price, $1.20. 


The present-day demand that English 
teaching show results definite progress 
and appreciable increase mastery has 
evolved new type textbook, which 
Growth English, Ninth Year, out- 
standing example. The Table Contents 
alone, still more study the text it- 
self, reveals the teaching English 
through and for use; the social situations 
used insure interest and provide 
realistic practice; the consistent, co-ordi- 
nated program reteaching which de- 
velops assured power the essential 
skills. There noteworthy harmony 
spirit and subject matter with the 
recommendations Experience Cur- 


riculum the National Council Teach- 
ers English. 

The authors Growth English have 
clearly based this book two beliefs: 
First, the importance English 
means increased success daily living 
must brought home the pupil; sec- 
ond, assure mastery the essential 
habits and skills, they must presented 
not once but repeatedly, definite pro- 
gram review and practice. secure 
these two important results let notice 
what the authors have done: 

They have embodied much material 
dealing with line centers interest,— 
the child’s own environment, the life 
the community, games and parties, motion 
pictures and radio programs, well 
other activities which every normal 
child keenly interested. 

Second, they have utilized types 
experiences familiar ninth year 
pils; conversation, discussion, explanation, 
news stories, the telephone, etc. 

Third, the text has been adapted lo- 
cal conditions unusual fexibility 
assignments, suggestions for individual 
and group activities, and many supplemen- 
tary exercises. 

Fourth, many opportunities are given 
for the pupil meassure his own prog- 
ress, and for the whole class check the 
work its members against the stand- 
ards set up. 

And finally, the authors have wisely 
stressed such fundamental attainments 
more varied and effective use the sen- 
tence, more unified and interesting para- 
graphs, and larger and more appropriate 
vocabularies. 

appearance and format, fine bind- 
ing and clear printing, this new book 
outstanding. deserves and doubtless 
will have warm welcome multitudes 
teachers. 

Effective Business English. Alta 
Gwinn Saunders. The Macmillan Com- 
pany, New York. 614 pages+ xii. 1936. 
$3.25. 

This new text Professor Saunders, 
head the Division Business English 
the University Illinois, the latest 
and most comprehensive book this im- 
portant field College English. Since 
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Professor Saunders published her notable 
Effective Business English eleven years 
ago, remarkable growth the attend- 
ance colleges commerce has oc- 
curred, and new courses Business Eng- 
lish have arisen, calling for revision 
earlier texts. 

The outstanding new features this 
revised and enlarged Effective Business 
English are the change the order 
types letters; more comprehensive 
treatment sales, credit, collection, and 
application letters and 
ports; the use tested business letters 
wherever practical illustrations the 
text are needed; very clear and helpful 
handbook business English terms for 
reference purposes, and “The Law Relat- 
ing Business Correspondence” Prof. 
Dillavon the Department Business 
Law the University 

the earlier edition, the basic idea 
the text teach the student and 
help the business correspondent use 
written English powerful, effective 
business tool. Part outlines the equip- 
ment culture and training which the 
business correspondent should have, and 
presents the nature, problems, and make- 
the business letter. Part ana- 
lyzes essential principles and character- 
istic processes business letter writing. 
Part the central idea good sales- 
manship carried into discussion 
the sales letter and sales campaigns. 
There are also helpful appendixes, and 
the format and binding are all that could 
desired. 

“The ability write all-impor- 
tant part the equipment the business 
correspondent. Through the written word 
must accomplish what the personal 
salesman accomplishes face face, and 
what advertising accomplishes with words 
and pictures. The difficulty writ- 
ing not write, but say what you 
mean; not affect your reader, but 
affect him precisely you wish, was 
enunciated Robert Louis Stevenson 
his essay The Truth Intercourse, and 
like all principles which are fundamental 
ness communication literature.” 

Thus Professor Saunders begins her 
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wise and clearly-enunciated section 
“The Primary Qualities Business Writ- 
ing.” All all, the book one which 
will appeal powerfully the teacher 
Business English.—E. 


Analysis Completion Sentences and 
Arithmetical Problems Items for 
Intelligence Tests. Henry Rins- 
land. Teachers College Contributions 
No. 666, 1935. pp. and Bib- 
liography items. 


This research the higher brackets 
the nature intelligence and its meas- 
really critical evaluation must 
left students the class Thorn- 
dike, Kelley, Holsinger, and Spearman. 
Students near the foot the class may 
read with some hope value received. 
The monograph not written for the lay- 
man novice. 

Dr. Rinsland attempts thorough study 
the and tasks the Thorndike 
CAVD Intelligence Tests. uses the 
106 pupils grades and the 
schools Norman, Oklahoma. The test- 
ing continues for approximately days. 
The children chosen are relatively homo- 
geneous and come from the middle range 
society. 

For five minutes each day during the 
period the experiment, these children 
pursued the work the and tasks. 
The clerical help was sufficient correct 
each day’s work before the next session 
began. The purpose was secure data 
the tasks completed such form 
permit evaluation the and tasks 
basis for measuring Intelligence. 

For purposes correlation, two forms 
each three general intelligence tests 
were given. 

The author follows good practice pub- 
lishing complete raw data, thus permitting 
the reader have the same basis for con- 
clusions the author himself. 

The author finds that the and tasks 
discriminate intelligence. The last two 
paragraphs from are 


quoted herewith: 


“The data point clearly the influence 
intelligence affecting the final scores. 
Measures absolute and relative vari- 
ability show much greater variability 
The 


initial scores than final scores. 
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ratio the worse and better records also 
show increase variability from in- 
itial scores final scores. Subjects who 
made high initial scores made high final 
scores and gained more than subjects who 
made low initial scores; and the differ- 
ences are statistically significant. Bright 
subjects, when brightness determined 
general intelligence tests, made higher 
final scores and made greater gains than 
duller subjects; and the differences are 
statistically significant out ten 
the remaining four cases the 
differences are always favor the 
brighter group. 

study the relationship between 
general intelligence tests scores and mean 
initial scores, mean final scores, mean 
gross gains, and mean per cent gains 
shows low but positive correlations for 
mean initial scores and fair hign cor- 
relations for final scores, gross gains, and 
per cent gains. few cases, especi- 
ally the correlations with final scores, 
the correlations are high several 
the correlations between some the gen- 
eral intelligence tests. Known 
ties the general intelligence tests and 
reliabilities gain scores permitted the 
correction raw correlations for attentu- 
ation. few these were perfect and 
all were high, especially the case 
final scores. Age was not factor any 
these relationships, for the partial cor- 
relations with age held constant, vary 
little from the correlations zero order. 
These correlations indicate that the scores 
tasks and are due large meas- 
ure intelligence and therefore are 
measures intelligence. really in- 
teresting find measure single 
function, such completion problem 
solving, correlating highly with meas- 
tions are represented the general 
intelligence tests used. Such functions, 


therefore, are extremely valuable units 
intelligence tests and should occupy 
large and important part all the dif- 
ferent types functions used meas- 
urements intelligence.” 


Obviously, the superiority the and 
tasks not established, since there 
comparison with other tasks. All that 
can said that there consistency 
the performance these tasks; but that 
would more less true any tasks 
the steps were equally small. 

That the and tasks measure intelli- 
gence clearly assumption. They 
measure something that appears re- 
quire mental power, something 
haves expect intelligence behave. 
But any contributory factor, such 
experience, must show 
tionships between initial and final scores, 
distributions and 
similar consistencies. 
conclude from the study that mental life 
more less consistent, least with 
reference the and tasks.—Guy 
School Education, Boston Uni- 
versity. 


similar correlations, 


All that can 


How Teach Music Children. 
Clelia Lester Perkins. Hall and McCreary 
Company. $1.50. 


This text explains the various units 
instruction music clear, easy style, 
and includes numerous suggestions for 
development both the teacher’s and 
pupil’s ability sing, play rhythm 
harmonica band, appreciate good 
music, and understand the value 
education this subject. One section 
the book gives daily lesson plans for the 
period during the year, and another 
section includes almost one hundred songs 
which are mentioned the text. 
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Vocations Through Problems. 
James Edmonson, Dean the School 
Education and Professor Secondary 
Education, University Michigan, and 
Arthur Dondineau, Supervising Director, 
Detroit Public Schools. 1936. 233 pp., 
cloth, illustrated, cents. The Mac- 
millan Company. 


Physiological Chemistry. Mc- 
Clendon, Ph.D., Professor Physiological 
Chemistry, Medical School, University 
Minnesota, Minneapolis, and the late 
Pettibone. Sixth Edition, Revised and 
Enlarged. 1936. 454 pp., cloth. The 
Mosby Company. 


The Teacher and School Organization. 
Leo Chamberlain, Ph.D., Director, 
Bureau School Service, University 
Kentucky, Lexington, Ky. 1936. 
656 pp., $2.80 list. Prentice-Hall, Inc. 


Appraisal Experimental High 
School Practices. Wayne Wright- 
stone, Research Associate, Institute 
School Experimentation, Teachers College, 
Columbia University. 1936. Cloth, 194 pp. 
Bureau Publications, Teachers College, 
Columbia University. 


Elementary School Building Score 
Card and Survey Manual. 
Teachers College, Columbia University. 
1936. pp., paper. Bureau Publica- 
tions, Teachers College, Columbia Univer- 
sity. 


With Puppets, Mimes, and Shadows. 
Margaret Soifer. 1936. 132 pp., 
cloth, $1.50. The Furrow Press, Brooklyn, 


Money: What and What Does. 
Frank Graham, Professor Eco- 
nomics, Princeton University, and Charles 
Seaver, Author “Civics Today.” 
158 pp., cloth, illustrated, cents. 


The Astrology Personality. Re- 
formulation Astrological Concepts and 
Ideals, Terms Contemporary Psy- 
chology and Philosophy. Dane Rudh- 
yar. 1936. 537 pp., cloth, 
Publishing Co. 


Important Events Recent Years 
European and American History. 
Moyer, formerly Chairman the 
History Department, DeWitt Clinton High 
School, City New York. Published 
the Author, Montclair, pp., paper, 
cents postpaid. 


The Scientific Study Educational 
Problems. Walter Monroc, Profes- 
sor Education and Director Bureau 
Educational Research, University 
Illinois, and Engelhart, Director, 
Department Examinations, Chicago 
City Junior Colleges. 1936. Cloth, 506 
pp., $3.00. Macmillan Company. 
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1936. 339 pp., cloth, illus- 
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Edition, thin paper, 1936. 1274 pp., cloth, 
illustrated, $4.00. Merriam Co. 
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Ward Crampton, M.D., formerly Direc- 
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the New York City Public Schools, ete. 
257 pp., cloth, with frontispiece, $2.00. 
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